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B B CATRERZHFACELHRIEIF AN BB EICE GRS, KFEUAPERFE
AMARH T RFEERQREREER, LEAANEERH MR, 654 hARANE, EHELNT
HEM o AHEE0.84, REUEARQNMERE T T EQTEREN I NEL ¥ 3 F ik HHRAT Of
MNERERFHKUEUARFIRN. BRIEEEE AN ERIEALEF oy EAHE R 86 5P
GeMRERRN ZEXRAARTNERE, THAEAAFENESTARUAARBNELTR L i
GE SE

KGR EAZTHRE;FICELIGAFHF; ERFH

—.5l5

TEAS F AN (mindful agency ) $5 27 2] # LIS [F] 09 ZALIE 19 7K Pk ) TR0, B iE A& i U ik
FETV7 2] S AR TP AR A5 R 1 BB g LA KOk 2 > DA 5 A ) 98 4 A D R g ) — A AR 2 2T B BT, IR
TR B2 ) B AR ) I AR B R T 4 R R A ) SRR R X2 o) B R R SR
WHZEEYEE T RET) . AU A Deakin — Crick 55 A (2015) %f2¢ 2] Jj (learning power ) #5554 4 73 #f7 ff
Fo A TIBEIIAL LA YRR, FEr A — N SR 1 R (strategic awareness) 5 B 44 9 IE/&
" R IRRME R 075 H =N BTE AR B« T AR (agency ) |, 1i5 45 % Bl ( managing feeling ) Flid #4
H (managing process) .,

Deakin — Crick %5 A YTFFEIE P FIZE 5T S BL 45T I 8 Comotional intelligenee) L B3 72
EHFNITTIAR (meta — cognition ) 73 HIIH R , $& it 7 — Rl & 2R 2] B Jy s, SR H BB HE e Bk =
X 2T B EAAPEAR PR UL B B 2 I VE TR o ARSI N B F itk g BRIG5> & AR
TEA TR SHLIR T KF E IR, I 4 G TE A0 O B2 DL R Ul i SR 58, DA — 20 WA IE 7
] RO EERIE

H FetksE BE (self — determination theory ) S AMARA BA R (NTERY B FRPRE W] , R TE 7S /3%
JEA DGR AL 22 PR (5 SRR b, B R N JEOGHR Y AA BY T RE ) A Y R TG AL 25 PR
fR3% 3l (Deci & Ryan, 1985;Deci & Ryan,2000) , H Fihie BIEE D Kk I —E 5851 NS BT
NS BB HELE ZHE LA 3 A 73 SCHRE : INAIPEH B8 (cognitive evaluation theory ) (A7 HL#E 5 HE (or-
ganismic integration theory) | [ 55 [A] B (causality orientations theory) A% [> B 5K 318 (basic psycho-
logical needs theory) DA & H RN A FHIE (goal content theory) (Deci & Ryan, 2000 ; X734 , 2] B o, ER7HEAR
2003) . HA NS ISR SIHLE BUE H AMESIHLEN A TESI LI ZE SR AR PSS LIRS A Rl K P I AT

w FEGIH LI RCTHR PR B0 Bl AR 1SR RS A TE A& A 5 i A I F AT (T H 5 - 14CG625)
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Sy NN YT (external regulation) | PN E Y (introjected regulation) \JA[E]J#7Y (identified regulation) #& &
VHT (integrated regulation ) £ PN &1 7 (intrinsic regulation) , ZNE8FN PN #8508 775 R 453 1l 44 3 41 ( controlled
motivation) , F FPEFERERAR  IAIA] A DL N ERIA T4 B 321 3B (autonomous motivation ) , H FoHLE
FRBEREE 3 =R K2 7 2 B ) EARER FEEOR IR . ENAMAE ST B2 3 B PRSP
Sl AT OGP, 0 3 P S LA A2 Ol BUBR  Getin, 2015 Taylor et al. , 2014; §2
18,2730, 2012) 225G B TSI AT N BB H AR @i ( Chirkovvi & Ryanrm, 2001 ; Vansteenk-
iste, Simons, Soenens, & Lens, 2004) . i /& H F 720 kE S PR 85 SCHF AT Sk N ER S AIL AP ER S AIL I Y
b, INBUMRY B 3257 aE A B EHES LA B AYTIIAE T (Zhou, Ma, & Deci, 2009) .

Brown F Ryan 7 2003 4% 8t , H F 0 BRIG P Y FEACO BT SROKF- RIS AE Gk &2 B 1 IE
FHOG . AT TR T 0 R A O BT SR A — TR 48, BP AR 26 2500 B 3R 55 SR R 2 T P58 H A B Y
ST, DT B M b e R RE S 2 19 R AT B B B AT oA, X BT SR A T Sl A TSR A B AR
IR AR AR S o SRR B A 0 SR A RN R A S T IE S S IE A& (mindful-
ness) " — T I T AR T W R BORAE 48— FioA R CAEPERI MG 21 JRRAS AT TE A O 6,20 T4l 70 4§
A& 26 B 10O BRAE TS T A A2 D O B AR S . HATdR ) N 32 19 5E L& i1 Jon Kabat — Zinn
(2003 ) 20 1, B ARG BARH ST TSR, IR ORI i 07 S 98 H A 80 e, i 5 Z o7
UMK AT o IE&SR A — - FE 7 R E AL (being mode of mind) ™, M “ 47 8 L 4 455X ( doing
mode of mind) " (ZEZ, JEHK, 2013) . MAERFFTERA IR : (1) MESERRACY T, A 2B
AN 3t 2 BOE AR 5 (2) MRS H AR ), B9 S U i A EOIRES 5 (3) A0 TR Lt sl rp
15 45 A FF R0 75 (Alidina, 2010)

TG R OIEYT 7 T, 1E & OB S8 BRI ARAE (Morgan,, 2003 ; Robins, 2002) (i 2P A4 R
(Linehan, Armstrong, & Suarez, 1991) fzE[&Ef5G( Miller, Fletcher, & Kabat — Zinn, 1995) 45 JilJiE ( Wit-
kiewitz, Marlatt, & Walker, 2005 ) {84 ( Kabat — Zinn, Lipworth, & Burney, 1985) ..[» Ifil 45 <55 ( Sol-
berg, Halvorsen, & Sundgot — Borgen, 1995) S48 HA BERIBGEEM . AL, IS4 5 MR BUR L
M AR . B O B2 846 A Martin Seligman (2002 ) R 1E & A 98 #E B O LAY = REER Z
—o RTIERAAFET S AR SERR AT SE K PRIV AL 32 T AE , B A0 Baer 25 AFE 2006 4 1 A5 b
RIS S RIS P00 X 2o 0 FFeHE ™ 2 55 DA S WS A A B I IE A G OC 2R

IESTEHH YU RIBTFE T 4R L W Bh~#7 Ellen Langer(2000) 4 HY, IE & 50 827~ #% 24 T
S IROLEY F 3 A BV SR, R 50 LA IPE A UL B A FRARAS , 1X T 9 A8
AR S A5 UL, 77 AR T Y SRIBRA L 2001, R (i 27 > 85 R R 38 208 1 I R 405 A [] 175 458 SR IBOAN [+ iy (1] R e e
J5 5, DT sk A B A AR 22 0 i R =X TR &2 20 3 BN T R O BB R R T I &R P T
YRR 2R b, T 0 e I8 R T A5 R o 2502 2 RN R R A AR A 55 3 FIAS Y B
A A B WO , X R ER A 2 LA 2 ) T AR 2 R RS ) 5 90U, DR Fh %5 )
VRO IR 08852, NI A5:27 20 5 2 062 2] (1) %8R o {H Langer (1993 ) IAN ¢ 3] A B J&—FHi i i)
FHNF , IR BB TS Bl 7 ) 2 a2 325 ) R R, DI B2 i3 A T 2 2 AR ABE o 5 Z AR, 2K & (mind-
lessness ) F] RE GBI PAY > o RS EME AN FPLBE, 8 &2 ) AR B Tt ER R AR
FRRIN o 2% 2] v e A2 B ) B — MR AR G SO PR AT Ry o BEEAT MR A, 48 AT N B R
AR ECRIZ AR, ABOE A 3k, 2% 2] #7518 B8 018 5 i i DA 7= A 20 3 00 S8 4, B A J8 4
P, IERRERE IR 2T E XN B BT B N BB A TR R AR 0 58, TS BOA AT A 2T B A B BEAR, B 25
B 311k ( deautomatization ) ( Deikman, 2000 ; £ 75 %5,2012) . AF98 & B : IE S HEE IR 5 oA HIZKE, 51 i
RV 22 828, PERRAR B IA I B I 5G4 T ( Garland, Gaylord , & Park, 2009) o 1E&/KFH 1A
TEHTBLIE B 55 P R B LG 1 B/ A B, 2 B SN R0 , i S & i Jf = 22 A iy ad 72, H.
REAE R I ALY 15 2250 (Kee & Liu, 2011) o TEAREGE 17 45 0475 B FRALRE R th A 8800, 4 £ )8
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PR BARAEAE AN AT 2 09 FUPEHY , AT A 2500 % 25 1A i ( E 2B, X 5%,2015) o A, IE& AT DA
I IE ST Yr— O B — TF2 UL 4 a7 11 [ A7t 15 2 2 1 3 O S e JB R = A e (X B
18 XFT4E 2= L, AT ,2015) .

YT UL E RIS TG A SO IE & EARPE B I SCHAT T4 R R & EARYE SR 2% ) B LU R 1Y
SIHLIA T KR i AR, oI S B o kAR b B 28R T R ) AR 2 VR R B
FAEE W 5 VRIS RE 7, DA S8 AR 2 2 456, T T I 2 ) S R P P AR AR A — R R 2
BRIy

TS FRPEVE Ry — R i 2 20 O SRS , NS DGR = o [ Al P70y 2 32 22
J& Deakin — Crick 5§ A (2015 ) 7E43#fr# 2] JJA AR e F B TE & AR 3 5348, i Tei T WP e AR %
T T i A — S AL 25 BB, ARESE B 7EX IE & BRI R — 05T, BT
¢ H R & —ERF ATEERI G T H. . ARF5E S M2 ) IR A b i IE & A i 3R A X
W E R 2B AR R ZE AL VTR 25 L, Gl 00 s b O AR RS AR R R, A R
SR WEIE A FARPEE S BRI AESE , 5 HEA SCIbaE FHYE , AT A [ 0380 o [ R 22 T AR 1
SR PSR A R T H SR

— A&

(—) #ik

AN TR A . PR BT LEBHL, 28 —HUH TR R MR R 400, LB 5 e i 3R i 45
5 5 AT T IEE R R S04, ARG S0 i R K3 . B — AL 446 (3 itaill ] 45 , A 3L R4 429 1y, B
AEIBYEREA 17 ~ 23(M = 20.13, SD = 1.87) ,Hh 54k 142 84, LA 287 #40 #SARG08 diq—a Lufdl,
R—2FHE 5 17.72% , K2 Y 49.42% R =24 1 17.25% K DU2EA: 5 15.62% o 55 Akt ) 45 4%
229 foy A1 225 1y o WOAAFIRYERI 17 ~ 24(M = 20.61, SD = 2.06), HH 4 102 44, &4
123 %4, R—2H 15 27.56% , K — 2 5 23.56% , Rk =2#H 5 23.56% , K PU2gA: 525.33%

(Z) mEFE &R

A5 S% 1 Deakin — Crick 55 A (2015 ) X2 2] T8 i 73 e ko8, il ey >0 i T =2 A iy |
FE G S BRI AR BT (3 0 ) IR IR R AL VTR A R B R A H . TR 4N
BEMLIHIL 25 S AERRAAE VIR NS B I LA R 7 1 s — A (R 2R B2 2T RRAE? — andar
I H CAE =T E A A7 = AR TR XU REHE #1725 53 BT (content analysis )
Fgaid e, 3R 11 38 FIES EARMMRIR R E | 8 K2E AR IE & T AR 5 3% (Mindful Agency
Scale for College Students) , 3t 20 i, #i7E 6 sl g FIFM XA ES B B[R] SRR, 1 8 IR % AT
G7,6 HUAEHMTE” . A H R IE 3.

(Z)HIELIEBS S

WA SRS WG S SPSS 20. 0, I 0 FH AT HE AR PE 2 B (30 B 430 B AH S S A AR R PR & 53
Mro ffEH AMOS 17.0 #4750 EPE R &= 04T .

ER

(—)RREEESH
L. 350 H 734
XS — A (n =429) PEATAHSE M A ST REAS ¢ AR50, DA B R 00 H Y X A3 BEREA 740 AH
FMTEE TR AT H 5 M A R EE 0. 41 2 0.74 Z 6], 275 0.01 K FiRF B HAh, ¥
WA T A5 B R A T A HE I A5 e AR (27 % ) AR e 43 4L, 19 3 B R SR (27 % ) 4R
4, XF e Ay L RIR A L8R AE 20 A3 B LA AT AR AR KRB . A5 B, P ALt A B I
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H L0225 535 (p <0.001) o AN AR UL SRR 0T A I H ¥ A B X 4

2 A5

it i FE A — A AIE AT RS — b A R (35 20 I H) B s A ELBR o RECKO. 84,

3. BERMER R4S

SR KMO i Bartlett BRIEAG 56X SRAE 70 M2 B B E AT IR 2840 M A BB B AT A 36 . &85 21 i , KMO
=0. 85, Bartlett [{BRIE K5 56 45 S 3A 2] B & MK P (* =2101.34,df =190, p <0.001) , £54 1 BB E
BHATHE T

FEMCIERY |, 3 B4 5B 12: (principal components ) i B T, FH B #8458 e 4% 2 ( direct oblimin)
PHATHER , VR IEAE R T 1 ks e P4 H o 2645 87300 H A9 BGE b INBRAS 67 o7 (2R /N T 0.3)
FRUGAap (ZEPAS N2 3R AT 2 22/ F 0.2) f930 H |, DL TG00 H 5 K R 1956 R M80H A PR R
WH ., S5 R KB, A AT E A7 BB, 7E AN R R B B3 2 22439004 0. 04 F10. 01, 547
PN H 5 0 A A A R 2 A AT B AR e oo, JoTE T A PR R . IR, PR AR 16 4>
A BUE BRI H

XA R 16 BUFR R HEA T BEZRE P2 4047, [l BE SR FH 2 43 43 A7  (principal components ) fii B[]
T, F B RIS e 1 (direct oblimin) #EFTJER% . 16 FHAYA R T 2235 H A 0.37 ~0.76 (41 1 FiR)
A A T, BRSO AS S 58. 15% o FL AR~ 22 8] 119 Bl 43 A 5 26 [ 9 A+ 5 22 B0 [ Ry
0.03 ~0.29, MR AHFUE I ENEHITmS KK N

(1)2£2J 751 (learning methods ) , 1 Xt T2 >J Fil /0] JBi g et A BAT -4k HAE 1R I i i B

(2) 152575 (emotional regulation) , 575 "% 2 1 45 ANk s S AL 55 A7 A FRILah AR, LIRS
IR ] 1 PIFEShIL, 48 2 T U

(3) 1K 2R (awareness of planning) , 4§ X 2% ] 5 356 £8 R X 27 2] $ R B9 HLRI R 5

(4) LB FF U (openness to experience) , 4§ X6 4% 2 =) AR 56 300 5 FF A5 00 25 ARG 22 2D s A b i
BLOE R ARG, DA B 4552 2 > 45 S (AN —1k 5

(5) 22 A (learning engagement) , 1 4> B0 TR AE 2 > i B A “ TR ™ DL KR i 8 ) S vh 3 3R
SR HPIRAS

x1 RRUERSWER(n=429)

EF

ALH 1% 2WBEAF 3HXER 42BF KM SEIHRAN
(a=0.67) («=0.73) (a=0.57) (a=0.69) (a=0.56)

LR RES TN EREE, R ERE K
EEET

2 RBERRAECHARKET, MERHA | o

B R B A '
SREABRRARGHA S, RBERA

WA FRL '

4 RAHBERTRE T, RIELHF #ILE B 056

%A%k, '

5. URAETREKCH, REFETRE — 2 076
SRR EEE TS '

6. A HE T HATE, R EEHEH A, 0.55
T STRFEAN, REBE L LK Y], 0.74
SAFREYTNE CELRARTRES Kt 076
I‘Ejo '

0.77
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gR

I WEERHEFZEZ AT NER NN EE, 0.67

10. ZHEETES HFFE AL BN, 0.63

1. HAKFS] b ETERBHZAHE LW, 0.62

12. HEZRNAEAEBEFEA, 0.62

13, HARHRE THERE—ERMEE, 0. 60

4. F2HFER“HEZ"ALHBFRHFLR 0.77
%”O :
15. BEFNHERESLEZOUN,EERT 0.66
e 8] Y 3 HE o :
16. 3 7T DAk & A A Sk e R0 I R W 0.66
AHFFLRME(%) 25.97 10.99 8.21 6.69 6.27
R ERFTHE(% ) 25.97 36.96 45.18 51.87 58.15

(Z)WIEER RS

L B IEME R A 4 2R

WRAEIRRANE IR AT B4R, X 28 R AT R v IR o A, R i R i I I R 5
B AR WA 2, A FUA 1880 IR B AR R , i WIS T Bl #0L RAF , B 4 A9 R 2R IR 8 2R
P R AA RAFRATHUE

F2 AFEESEHMERNTIEMUSER(n =225)
% df X/ df NFI IFI TLI CFI RMSEA
149. 34 94 1.59 0.84 0.93 0.91 0.93 0.05

R MZ TN 1 PR

s 6
E372 (Z—e
o1 L3 63

|

/ 83 €
54
> 5 1 6 | €0
‘Qpb=ah) —

‘sgg.ﬁ%
EREERER
& B8GGe @

\\ 48 i
28R 5
62 (16 &1

E1 WiEtEERSRE
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2. BB
X5 AR AT A, 45 PR 3R B Ay P — SR R BNk 3 oo
£3 APEEREGMERNB—BHRM (0 =225)

13597 % 2 5 IHRER AZBRIHE  SETHEA AR

a ZH 0.72 0.74 0.62 0.66 0.59 0.84

3. GitRUE

— BT, AR 3Ry 270 DR 2 AR, gl 25 0 ] — 5 S5 ) A 315 4% A IR % i) ) A SR 2
5, A PR AR OB . R A TE A& R e 1 TS R R =2 1) B 5 R A S M 45 2R L
4o GURERN], A NR SRR S Z M CH R, W& R 58 — DL RS G AR
LA AR IR BE A DG, B B IR 3R A 45 B S AP

x4 BERSEERZEPMEX(n =225)

1 2 3 4 5

123 % % 1

2 A 0.37°" 1

3itRIER 0.44"" 0.39" 1

4 BT 0.45%" 0.24"* 0.46"* 1
52 H N 0.42°%" 0.28*" 0.38"" 0.46"" 1
BEX 0.73*" 0.57* 0.73** 0.79** 0.72**
e p <0. 01 (M)
M. iFig

(—) EREEREERFLIENHFNE

AWFFEIET A TP E HHEFIE S HIS TR I 1 IS R T E 3, il 1 & R AR IR
IR TR P R R R A B R RIB AR . AWFFES % Deakin - Crick 58 A (2015) {957 2] IWFFE R,
Tl F A 5 258 BRI AR A BRI BT 9 R, 25 BB AS AR TR N B AT B ZE R 0 8 gl 1 20
RO A A R TR iR . e i R Al Ak A v, Db B O AR S REAS , A5 400 28 1 35T H 43 A Al
RRMENR . BRA 20 DITH Y EA XIPEE, 2 A I M AT , L6 H e AT 18—
BRAR ST (/T 0. 3) FOBUGA A (FE SRR B3 Z 22/ F 0. 2) A9 H 5 —  #K 3 Deakin —
Crick 5 N PHEFRPER] 1 9 W, A — TR A A P 7 3258 > ORI B b 1) 22 53¢, A7 A8 XU AT A9 155 0L
BT 25, AR T 8 BRI/ Ai & Deakin — Crick 25 A\ JSUEE R YRR 704 — B0 = IR RME R R 2 Hr i
S AP U PR R PR R T RES IE A& E AR R DS A PR, B RR oAb B
FAAEBON W R B8 SO 58, ok BB AR BRI H 5 IR A G2 BOmi M 25 o e B 320 HRG 1T 16
A FHAEB IR _E LD R DR B, 70 3 E A5 50 — IR A PR DR 28 0 A FURH L 4 B8 1 PR 3R 0
R g R H AW PR, AR BRI S5

(D) EZEHHERGHNGENE

B 1R AR T A AR R A R A (5 U ANAS A4 5 Bk o R A R — Bt R ACHO. 84,
R H BN, S m 7O A RUSCR . AWETEN 16 AR Y B 3R PR T IR R AR I R 04, SR
I AT A B R ST 2, A9 B2 2] O ik AR EE AT THRIEOR (R ITCIE R A A A S A
T BTN BB AT EIRT 0. 40, BATAAE U AT RO O , RERERE L 5204 58. 15% o B4~
TR BRI B SOMXT—B0, AT A 44 1 WROYE, SERRG f7 5 i &35, HLEs i A A0 T 20 S0 H Y
B,
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AWFFEAR T LA AN 6] (0 B A T S 1 PR 3R A, S T IR R R A i i 45 R . il 254
75 REAS RS 72 SE PR X 1A P 5 RS A AU S AR B , S5 R R WA UG 1R A Ik B PR AR AR v . 7E 4
SHUA BRI, Lhx® /df VERFEFR K g2t 5 S0 E BB A DL A sk R . S x° /df )N, 6]
B E RO, Yy /df < 2 B, RITBR A IAROR RAF . AW /df Ry 1,59, Ui A
IR T BE R M 40N 5 500 o FEARXT LG AR A B L, BIAE ] — S AT S5 Bl AT L ) s o 5 R 5L
H B AT HCE LIS BB RIPLA RO, 6 B8R NFLUIFT A TLL, NFI B2 1 {5 5 ) 5 B 2R A m) 2
] 0 25 5o R [RVAE B BCE BORERE Al B, SRR B TR 20 AR, 2 LA ROCR AN B , B ]
VE IR BAGEBLIUG BRI S IR, W5 22 () 1) 22 S O, 0 W AR R B 400 5 ROR B . T8 1 5, NI
KT 0.90 i, AT AR BRI S HOR T AWE5Eh, TR AR NFLAE 0. 84, #3 0.90, J& T
A2 B TFT 2 A BB [ h ) NFT (888, TFT BUEAE O ~ 1 2 [A], fF# K % B AR e A
RIS ROR BT 38 H A TFT KT 0,90 I, BERILLGROR R 47, AWF5EH IFT{E R 0. 93, 7§ & Hir
o TLL [FIFEZ DN B Hy B A BEXT NFT JEF7 8%, 38 TLL O IR & 88OR B , 78 S B b [l A
JELL0.90 M HIR RS HOR R RIFB)— 0 AR AT R TLL O 0. 91, fFF SR RIS R
UFRIBRIE . Za XS UG RSOR AR FR AR UL B BOR S AR 2 56 TR [ 4005 45 SR 52 B 50 BERH FU A,
S R AR ORI 5 i AN iR B (BB A 4005 5 AN S PR B TR Y Ll At RAE I B A AR
4 FIRAFAE— 7 1 22 (BRASEC,2003) 1 AMEFE R o] ATE — @ FEEE btk — ), B AR R A
T He B e A 5 e AR Y R 7 (L =2 18] 1 22 5, 7EdE 3 b B AR A= 1 B 5 b A 1 122
2508 TAF G — 2 43 A A BERLAE &, NI R FH DX RIS TR SR PPA BB S8R . DLy R AR EFR bR oy
RMSEA F1 CFI, —j§ifii % , RMSEA {ii F 0 ~0. 05 Z i) , R B BARLA 2O R 47 RMSEA {37 T 0. 05
~0.08 Z[a] , RIS ROR T 45 s RMSEA {i2F 0. 08 ~ 0. 10 Z [a], 2 B i S A Y 4845 &4CR —
B, W BERESZ s RMSEA T 0. 01, U R BRI S BORAE . fEAHFFE h, RMSEA 3 0. 05, i HH 1
N R S ROR AT, CFTARFRZE G5 I8 T AXHUA ZCR A AL G RCR , e Ui, BR % 18 1 ik
BB 5 SR Z [ (1) R, W25 1 T BB A 5 R U 4 vp e Ry o0 A B B R B2 . CFI A3 T
0 ~1 ZJu), HBEar 1 SRR SBT3l 5y CFL KT 0.90 I ARMDL G 880R R 4P, fEA
WF5EH, CFL 2y 0. 93, i B G RAF AR . A e WA S0 3k Pk R 3R 40 A S8 TIR R MR & 43
P i TR AL MR 5 Z R A SCEUE R , A TG SR AR N7, DR 23 A v e, 141 5 8
R AR . 16 ADIE AL 2 Tk AR GHRIER R TP AT R
b AW H TR AT B AR B R 2, SO R A B R A AU . B R R R HE Y
Bt S I il AT GO BRI 22 A BOK

(=) ESEWEERATIRLIERME

TR AR SRy — B 2 00 25 20 0o Bt SR , 0 S [l PN A1 — 28 )RR S8 LA B R4 I it T
Heo EEANS TR RUT SR BEA BE R SAT G R ANE &R i 2R & TR, 9k B A
AT 1) AR — B AR R EE A B SRR TR S8R ( Baer, Walsh, & Lykins, 2009 ; Park, Reilly
~Spong, & Gross, 2013) o il 4, K 1E & F 1F —Fb A 1A Y0 U 1 B0 BIUIR 285 19 91 2R 48 E i 3R
( Freiburg Mindfulness Inventory, FMI) £t £ 1E /&1 3 ( Toronto Mindfulness Scale, TMS) ;% IE &40 -
AME B —FhEE S )15 58 LM TE &3 14 ¢ ( Kentucky Inventory of Mindfulness Skills, KIMS) | H [ 2% 1F
&1 7 (Five Facet Mindfulness Questionnaire, FFMQ) ; X 1F /&% B4 B B n) A48 22 W] DL E &0 =2 A iE:
2% ( Mindfulness Attention Awareness Scale, MAAS) 1 %% ¥% IE /&% i 3¢ ( Philadelphia Mindfulness Scale,
PHLMS) 03 (B3R ,2014) o KT, DA B IES R 2 T i RS M AR A E S, WNHE OHF
LA R, TE A T A 22 A8 T g 1l FH 2% 200 BEL T SR 40088,

TIA TE AR TR T B S SCAE FAPE . H A E A M OCIN i T HAVC Deakin — Crick (2015)
S N2 2] JI AR R ) TS AR S B R 120 B R 0 AT R R AR R = AR (R R A G R A
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PR KAL) o SR 43 R 2 T A D 1 BB E R, O EL iR U A2 A, A I P i Y
I RS 53 A1 220, PR R R B 17 558 A 0 e i AR A9 P O T M AR TE AN JE o ARBIFSE
T B AR L o [ RS A P B AR A 04 5 R AT AN TR] 5 <08 mp I DR A DR PN 3 0 B 45 2R
i 4R I RE R B A AT A0 B 1E & AR PR P o X SESE R UL 7E X IE S FARPE RO B AR b, h Y
J7 VA SCA 2 57, D AR A A 5 1 I A0 B2, i A P B R s A AR A L B B S P i
SCRSE I HHE o

(M) HARFBEERE

AHIFE AT REAFAERAS N RIS 27 ST B T AR N R — B R AR AR TS 0. wTRE
I P TR B0 H B A, i S 30T R A N AR — S R B AR . SR, S R A A A — X
PR TCIE R TIRR N R i R uEAE PR 0 O Bl , #R IR 30 B B 22 1 A fE( >0.70)
¥979.0. 84 N B UENE R RO AR SF AR, £ A WL g e R 1 AR B e BT RN, TRk
BAGEI I PR AR AR ) PR — B RO RE R I R IR A% o 53 81,16 N30T H AR i R0 T o
R R A B 2 20O B TR B B B A TR . BT, R A IR S BRI R A — i &
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and soul, which is a process of aesthetic creation. Painting instruction should be aesthetics-orientated through
the appreciation of the physical beauty, spiritual beauty and the formal beauty. In such a process, the aes-
thetics field plays an important role as it provides experimental aesthetics for the artist through the integration
of physical field, psychological field and cultural field, which induces artists to complete aesthetic creation
through the trend of structure and metaphor. Positive research shows individual feeling of aesthetics consists of
eight factors. The aesthetic orientation in painting instruction requires teachers to focus on the value of the
aesthetic field, and strive to construct the aesthetics field from three aspects: the physical field, the psycho-
logical field and the cultural field.

Keywords: painting instruction ;orientation of Aesthetics ;aesthetics field; experience of aesthetics

A Review of Researches on Magnitude Representation

LIU Di  YANG Chun
(Faculty of Education, East China Normal University, Shanghai 200062, China)

Abstract; The magnitude representation is the process of interpretation, expression and operation of the
quantitative stimulus in the brain. It is an important part of the development of human cognition. The magni-
tude representation of children tends to be mature with age growth. The process includes four overlapping
trends: a) representing increasingly precisely the magnitudes of non-symbolic numbers, b) connecting small-
symbolic numbers to their non-symbolic referents, ¢) extending understanding from smaller to larger whole
numbers, and d)accurately representing the magnitudes of rational numbers. This study, based on behavioral
and cognitive neuroscience on magnitude research in recent twenty years, further reveals the trend and inher-
ent processing mechanism of the magnitude knowledge, and summarizes educational interventions and short-
term trainings so as to improve children’ s mathematics ability.

Keywords: magnitude representation; representation of non-symbolic numerical magnitude; representa-

tion of symbolic numerical magnitude; intervention

Mindful Agency Scale for College Students

WANG Qing PENG Yanan
(' The School of Psychology and Cognitive Science, East China Normal University, Shanghai 200062, China)

Abstract; Mindful agency is a new concept of positive learning disposition in the field of educational psy-
chology. The current study constructed Mindful Agency Scale for College Students based on a sample of Chi-
nese undergraduate students. In our empirical study, two batches of data were collected, including 654 ques-
tionnaires. And the Cronbach’ sa of the scale was . 84. The exploratory factor analysis revealed a five-dimen-
sional structure of mindful agency: learning methods, emotional regulation, awareness of planning, openness
to experience, and learning engagement. The result of confirmatory factor analysis confirmed the validity of
the five factor model. It could be concluded that the scale demonstrates satisfactory reliability and validity,
and it could provide psychometric support in studying mindful agency in the Chinese context.

Keywords: mindful agency ;learning disposition ;undergraduate education ; psychometric instrument
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