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B B ARREHITAE LB FEE TR A& ¥ BRN e K AR AL, AR T 55—
MEESMAELEN T REA, ARERERIT 2T, HRAA, HTAELHFEL Y AL F TN
RERLFIFR, Wik 2 A BT R EWQFHEH FUGEHENMB L P IER I FEH G
F b 8 F 4B R P MR B BTN S T ROR, BB R ok T RN . A = AN N
BLEIHFBE R ER N Rk, ARBAREL EFIBR, BRI L EHFHE, REHT
ELBFREE, REA L RBHENE, FHEAREL L F Tt 8 HEHE, FRER 4T KT
RAEL EFIWFWEL, SHERF L FEHRTRE T

RER: & EFIRK R LR F RS, FAFXEF F LR FRLE

— . Wz iR

2020 AFEREAE W], FRIE S AFHE LI T e, 2EE . 2L B, &DiE—%
WM& F G205, FEL B RO S R AL T AR RS . BB, kR
BETELR AT BREZAF TSR, (HARIEZL T2 F MBI, M 52 B r B R (G 3k,
2020) . BRI BOMLEL EHC AR R E S TG IR I HCAIE A, (BIFR IR BT # RUR,
FELBCEMMER BTN . BB TEL AT HIX4E, Bk B2 B 23 I G R BT TR L B w5
1% I (Teachers’ e-Readiness), BV Uii A 2H 20 7F 2k 28024 UL 70 43 1 5 B9 — iR 2% (Martin, Budhrani &
Wang, 2019), ‘B 8% 2T Ry B 2 52 Ji 155 55 20 F AE 28 2% > 11 R B 75 L ) A 2 — (Rohayani, 2015; Penna &
Stara, 2007), X224 (2 |22 2 OR BA AW ZA B9 .

T3 —J7 ], DN 200 [ 2 2 00 202 SR 46 23K 1 80 F a5 (Bates, 1995), iX — B3 TEL
HEDER T H MR, EAUEWRE ELB T hE7 I D H s " 5648, (AL
B, fE 2 ) i fE v, AR A O e R DR R 54 . ARSI R B, B AN b %% 45 1l
AT LUIRFE AR S, KB AR 2% ) | PR A6 T G v 2Pk, 51 & TR R fErg . THq%
HERE BB RN AT, 2> RCERMELLORIE (B0 KO, 253, 2020; 253058, LA KE, 2020) . b
Ah, A0 FE AR AR, Z0E SRR A B R RS B b ARSI B IR AR S, X E R A MR
2R b 2E SRR A Z BN AE L B A WA W52 R, 3B KR AZ 0 T A B R IR, B —1EH

* R E 5K A AR G T I K R WA B ) | AR 5 IESE” (71774055) 5 SO B a4
— A TREBE B I H 5T o A o S AR R R O 2 AR
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L LS 0 kAR SHLHE IR 25X B = . BT, AR AR —RBE T,
4 [T b A R A 9T AR 2 b 2 S RO B E AL, DU A B I 9 A £k L 0 2 AR SR AR B AR L )
I
= Xk | Bt SRR
(—) BIPELHFERESZIYR

bide 2k LA HE), BOTAE LB A MER B B0 . W YATHEIE R R, S350 3 2 AR 4 200
B S it 7R R 22 B LA B T 5 R R R X — BT X AT PR AL o 55 (Gay, 2016) 38 28 BT Y
i AR DU (I FEASKE (R BE 1)  XIFELRZUA I BEARIZS BE L A 25 2 B BOR FUH )19
BERVEN BN IEL B HES  BR TR BOR EAR AL, W 124 (Phan & Dang, 2017) 45 i, Zil
P TE LR 2 IR L YA 3E BB 1 RN TE 4R 28027 07 Tk I B I 0t 2 B L Ar 2R HU A ME R I R ELIN A . LAk,
A LR NS | 5 2R AR BRUNE R BBl A 3B A B, A [ 2 45 B 9 v DA B0 7 2 2802 T 4
AT] /b ) R & (Eslaminejad, Masood & Ngah, 2010; Ncube, Dube & Ngulube, 2014) . BRI F, 85K AL
DRVE W BN AE L2 e 2 M s 2 A AR [R], (RIS o 9 A & T BN TE LR | 2 I i fn 5 2
H H B A9 15 B (Martin, Budhrani & Wang, 2019; Phan & Dang, 2017; Downing & Dyment, 2013) . 1 Al
4 LHCEERR I EE A MRSy, X AN R I EAVEH TR L B2 ST 80k

A BTN, TELH P —TT 2R, AMUTRE BN RS 5B E R BN Ll IR, i
o B I R AP TR ik, DL RGE Sl TR HL ) 2 AR ARk e e A 8% AT A A EL Bl I € ) (Phan &
Dang, 2017) . 3% T iz FITEL B H R BRASHE =5 B0 (19 2= 305, (8 T 00 A BURE )™ 2 s Joa i A 02
GEUR, DRFF 2 A B RT3 1, DL 2 o7 A 2 RE A B9 7~ 75 3K (McKnight, et al., 2016) . 5]
SRV IR R R 2 2 BEUR 0 b B o 1 2F AR DA RE T, K O 1Y) AR N N UG 38 3 A8 1 T B R
# (Glassett & Schrum, 2009) . 7E W T E4 T 54 LR IR G, A5 &4 1, B
IRE AR RS A A [F] 1Y 2805 5 2 2] 4510, AR 3805 D v 5 0 SR A 25 ) 2 AR 2l Ul e B 2 (R R R
(Greenfield & Codding, 1985) . YZNXTE E B AR B2 ARG Tid MLl & g, BB HeoR 5 IR H
FHELG, H0 A R AP Y URAR S 1, I8 Y ML T2 1 205 5 W Re fRE 2 A AT PEA B, 2 L 80A A R 47
Hi R 2 A 1 27l B3 (Glassett & Schrum, 2009; Kulik, Kulik & Cohen, 1980) . )&, tA %124 > #lig
(cognitive learning theory) #& i, AZSARIUE B I A 215 B Ac#e iy ik 2, Fn i Us il o 41 & B sh @M i,
HBHEZ AR EAREREEH . X FELFIEN T, SHEIMNL LB AU ] LI 2= > 5 77,
BNz 2k, i e e 2% > i 7 (Northrup, 2002) . 4§ B 5% A (Tricker, Rangecroft & Gilroy, 2001) 1
i T A R LURFE G 46 1, B B /8 0 2802 RO 2 R4 2 >0 ORI J1 R IE .

FE T O A W5 O A 26 380 W 48 1 L R I8, AR BF 50 800 1) 76 48 02 T 45 SUR - 300 TR
U ML SURTT AR LR 2215 By, R4k D HOR | IR R 5224 5 8 TGRS RS, =%
SR RO E 2 0 BB T e . Rk, AR R

H1: 200 7E 2k 3805 U £ W22 AR 2 ) SO A B 38 1 Ml

(Z) EIHBEFHWHNER

27 > F 7 l (learner control) 5% > F Al LIE T A C 2% > i B 19 #2 B (Shyu & Brown, 1992), J2&—ff
B R AN A5 6l 27 2 B RE 77, T T 5 21 38 X2 200 2 R 5 R A RIPEAL, 2 O HE =L K
R OB AIR A B e SR R R S, BRI EE 22 2 A IR A o ) 1 R AR B UM s = A
HL, DAL R 2 A P2 o B () S LN B, S B 2E A o A B S U (Tennyson, 1981) . %42
F A T A7 25 AR PR A S 2E P A 0 PR B 5 AR B G s ), Y AR R M T MR L R AR
Ji, 2 B RIA A M (Gay, 1986), X KRG BOINIEL #0275 2 S Y #8ee ik 5 F B,
SE A RS BbR, RUEZCE TR, e A i A B 2] B8 MR . SR, dE A 3 S
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>] #1& (constructivist learning theory) & B, Z#E R fi4s T A O 2= 2 Wb B2 vp B B0 2] A 2 nYhg
J1. A EBEAANNE S, NTEXSEBE DML, B FRRCEEFI2: > o 7 PEAS DL o, 2 > 104 30 faicR s
D, AR HRe I ok i A AR R B i i 3 D RN, e T A Al as A ) SR, Al R AR
T 4f (Lepper, 1985; Papert, 1980; Keller & Reigeluth, 1983; Hannafin, 1984) .

ARG 2 F PRy FAEAE L IR I g R v, BRI . S AE 3 A O o
R . WO AR5 T Bk

H2: AR L 2 % 2% ) B P A 3 0E 1) 52 )

H3: 27 2] F i 22 AR 2 S RO AT 1 25 I 1) 52

H4: 27 2] F I H A T AL A WA R 27 2T BRI =2 )

(=) ZlBENHPNER

2002 4F, fifl 72 1& 55 A (Pekrun, Goetz, Titz & Perry, 2002) B ¥R 4% Hi 24\ 1% 24 (academic emotions ) {4 1
&, BRI N B, SR A 22l I TR RN Al S5 A DG I 45 Rl 45 AR 0, L FE L
PR IR 4G FJCI, R4 GBS RmE % . FIEE — BB SFN R s EE M
o, eiE T SR AR S AR, R R ) R AR, R R 5 A H R S AN o A AR B Y T RE, T fik
RGN BB, TRZI52 w25 22 A4 0 BAR L shFLANAT R (% 0Kk, B 28, 2K, 2009; Pekrun, Goetz,
Titz & Perry, 2002) . il — {H PRiS (control-value theory) ¥ H, 20 A PR B 024 i & | IR 5 H 8l #5
J At A H A B DR 2R Sl 5 e 2 A BTN R AR 7S A HL A e S 4, SR SR R e A AR B 2 ) RIS RCR .
PR JE VR b £ M 10 far 38 R 5 R A T AR 2R 25 1 322 R X s v A e B G (Cush-
man & West, 2006) o T 27 AR 75 5K 19 561, B0 H bR B TR 0T BE . 45 B AN UR A I [R] 4%, DA KR 3 40
Bl A R IR | A 25 B A5 DRRR 21 U1 L L TR 20 5% ) 2 2 A HE 22 21 1191 45 (Conrad, 2002) .

— TR R 2 A 2l A BT 25 1 T MR SR 45 R S, O PR A BEAN L B U E R R AR
W2l i 25 ) & WL AL, k= B D A 2] B PR R T R AN Rl E 26 1 00 (1 425, =,
2016) o 2 A 2F ) BEOR L ARATF B 002 2 SRR LR B IR 151 R A HEHE SRR R A 2] S IS I 552
He B2 2T B AL, SR T R A T 240l A% 48 (Cotton, Dollard & De Jonge, 2002) . #F 58 2B, 15 5 7E 1012 | HE
T e ) S A FEL S S5\ ot B T 48R 452 35 4 (Stein, Hernandez & Trabasso, 2008), 5% 3 i B2 0 it 0
T TH T2 FIIR A S5 T A 1 28 25 o AT BRI B 08, i i S BGE2 I M & ) R R, T 2E ) i #E, Xt
2R )RR 2Rl 2 B 2E AR B RN B A B T B2 I ( Linnenbrink, 2007; Pekrun, Goetz, Titz & Perry,
2002)

TH IR A A 28 %5 22 A 2L 27 20 SO SR B 5 800; 5 kS 53 , AR e 1 2l 1% 2 224 AR 7
g LM, SIRBRE S OCH TN, IRIERIIE 4, A B 25 F T2 2, ek HFR 22k
RN, HETHEH—MEHS 5 CA TR RCE, #2 1~ ik:

HS: ZMAE LA HE A X 22 s BV 25 A b 3 5 Il 2l

H6: 27 > 25 ¥ il 5E f 325 0 ) il 22 A ) 22l s B A 46 o

H7: 22V A8 BV 45 027 A 2 20 URA B 35 T ) 5 )

HS: 22l BN 46 A T BOAE 28 2027 128 % 27 2 SR 52 )

H9: 27 2] F 1 5 22048 BAR 2 TR M AE LB A & 5 I BRI S R i s X A 1EH .

=, AR®it
(—) SRR
Ly ff(Marsh, 2001) 48 H:, 2345 03T, 224X TR ZEA VAN 2 A RO AT 520, A5 52 DL 1 52

Wi, A M) T A O 2R L B SE . RIS BB R B 2020 4R B HTBE ST AR LR BB S il R SR
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VA, WAL A 06 2V ) T E AR S AE RO T, 1SS TR IR A S R AR
PPN L b #eE A H B4 b2 ) B BUEEAT PP, e & 3L T 30 T @ 4 1Y) 19744 103 [n] 45, 5 Bk ok n)
& 4303 107, FIAA BN 15441 0, AR F N 78.21%., A EHE 8 1 SPSS26.0 il AMOS24.0 17
IO 430 o BEARRHIETEILE 1.

F 1 HEARHFIE (N=15441)

TEA4 # I N Batk (%) LEA IR N B (%)
3 * 9552 61.86 s 5249 33.99
% 5889 38.14 s I 5181 33.55
HEW/E2WT 3048 19.74 B 2337 15.14
. Hf M 2R T 3568 23.11 A X 2674 17.32
SR/ E 3603 23.33 R AFTHERER 5665 36.69
4 AR AT 5222 33.82 FR C—RERTHERER 4136 26.79
A4 & 14286 92.52 F R BEEER 5640 36.53
FR .
w4 1155 7.48

(=) #ARIA

. BMELH 3R

g H AN 4E1E 55 N (Naveed et al., 2020) 2 il i CA RUEZe 2% 2] R G852 00 PR 3 5 38 )b 5 B0 AH 5
B F 53, Jf HOER LAY R R H A H R 4k IR A I A B S = AN YERE, 0 EmAE
LBF BRI EIRNE O ZOMEE 7MW 20eE BART “ 200m St st TR 4% il IR R AN+
S3ATTJE XTI AT IR, S AR S B AR AT B AR, e 11 IEREE, C1-57IE M. A
1R AR M 5% A X U TE 28 380 v & TR B

2.5 HE R R

i H 45 A (Hung, Chou, Chen & Own, 2010) B9 (% ~J # # 1il (TR PRET) 138 ), Sk X 720 #r
JE Ay 4 GBI, —ADYERE, G AEZ BRI, FREEIRRRE B AR AT LIFE L b2 ) h A R
I A OBy BERE T A, C1-57 IR T4 A0 BB AR B 98 A T 22 2 1 B FR A% i AR R B

3.5 E G R

SEA WA 2 R T SRR A, X S B b B AT 7S 5 AR (Maslach & Jackson, 1981) ({6 8 &8 3R )1 Y
NG LGP T PRI, B TR AR TR, AR A S A o B — B B (Gaines &
Jermier, 1983) o 38 ixf 50 3k 2 BBl 43 B J5 %o A 00 47 M 0, ) % 4 38 I, — AN 4ERE, a0 — AR B4R ik
B PR TR R B Y A, -5 IE My, Bl A T AR B 2R b 2m ST I

4. 2F 2 HOR R

HrREre B TG00l it 75 5 (academic achievement) , 5 25 20 & 19 20 3T BT 80
A3 BT, N A BRI AR R G K BR R Rt AR AR AR 1Y G TR A R T AT A o Ak e L
(Reeves & Reeves, 1997) . AP ol 224 A RS “ ST AL, L 5% 22 R RE 1 $E FHIG Ol ok
i R A 4k LI BOR . mR AP E AR5 284 China College Teaching & Learning Survey
(CCTL) YHYRE J1$2 THE 22 N ELml (a6 A, 2020), 45A W58 2 % ) B H R T ok g ol 30 0E = 140
BT J5 X R0 S0 17 M 0, el A — MR, S TE B, AN S5 28T AR B, IR Lok ARER TS AL, “1-57 1E \]
TH45, FEEM AT A 4 2% ) BB T 3G (AR Dl o

(=) Kt phHEASEREREE

ARG EE T — U (S, 38 0 A5 7 BB RR IR R BUMFE R 2 A 25 L 22 T B L 2
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1 4 SR IE AE 2k E2 TWOR YOG R, I32 H Bootstrap [ B HRE 46 502 > 35 48 il A0 24l 15 45 1
PONTELR B s 5T 5T AR 2 v 2 ORI R A 2800, o AR AR BOE LAY RS P 1 BT

1 BN ELBEFEZEESMREFIMRXANRETEE

M. RsER
(—) TEEMFRMESITSHEXMN
BOMAE LB A4 2= B s 28 SRR LR L2 I SR R iR M Gt 5 A e g5 2 n
T2 e BOEIMEIN T (L5353 M=3), A58 A8 X B0 7E 46 2022 1 4 PR 38R (M= 4.03, SD=
0.598), W\h H B FEZ 2= > ik B v, 22l B 25 AR (M= 2,78, SD=0.911), £k - 2% > iy 4% il i 7 o
(M=3.52, SD=0.709), % H:Z& 15 > 25 H 0 tA AT B2 o A X458 55 (M= 3.41, SD=0.736) o

*2 TERMAMEREITSHEXM

5% T (M) hoRE (SD) AR
1 2 3 4
I #E LS EL 4.03 0.598 —
2. F 3] HEH 3.52 0.709 0.549%** —
3. 2.78 0.911 —0.331%%%  —(.376%** —
4. FHER 3.41 0.736 0.436%** 0.476%** —0.355%**

V%% P<0.001,

FHIEE I3 M B 25 R A0 20 7 1 4% /A8 Bk 8] vp BEAR SC B OC %, IR S0RE 2 — 20l o A i 45 4 7 22 B R0 1A
PR A B 56 R AR
(=) MERDMERELR
AR IR A Y (15 B S AU AT AT, SR 3 R .

*3 RTENEESHE

. o W s E X 5135
T & EF #1750 B R AVE " 5 3 p
L #HRAEAHF S 0.781-0.885 0.864 0.680 0.680
2. F ] HEH 0.770-0.887 0.891 0.673 0.301 0.673
3.5 gk 0.733-0.898 0.891 0.672 0.110 0.141 0.672
4. FIHEK 0.829-0.918 0.943 0.769 0.190 0.227 0.126 0.769
#PE >0.6 >0.6 >0.5 X Fh G BE BL A Tt BB AT A7) B Ak R R 7

e KA ROE X B X A SR F HAVERE, T=Z Ak K REMERENF T,
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S5 R, &7 B I 4H 415 BE (Composite Reliability, CR) 7E 0.864 5 0.943 Z [i], K T 0.6, $Hi 4
IR 52 A0 P ) o 36 LA 07 A0 1 5 4% 1 o B 780 %) SF- 2 7 22 A LR ( Average of Variance Extracted,
AVE) AT 0.672 % 0.769 Z [1], HJKTF 0.5, KWt REA KA WSOR0E o DX 12805 58 o L2 = 1Y
V34 7 2 A I AR S [H) K R AR A G R B F 5 47 F0 00 (Hair et al., 2009) . 45 R R W], £ 748 5 1
Y4177 26 A B i B0 180 KT X0 g R AT R 87 1 1 O AR 56 R B0 SF- T, 156 3 4 D S 28 ] 5L A v 1Y
DB o e BH, AR5 A0 0 S RS R 3 B R A A5 0

(=) &HFREERESRERKME

FETF R, iz & KPR % (Maximum Likelihood, ML) i DL 278 28 2025 M 45 0 28 i WFST AR 46
B ROR ARG S ] A A g O T A AR i IR RIS AR ML AR YR L ARG e R
FE AL ST 5040 i J5 M R (R 25 40 7 B AR AR AT Ak T . T BRI, (i T R O (S W& R AR =1 K
AW S R, DA 9 248 A A 55 80 (Ul AR S, (278 2%, ATk 11 4F, 20045 Hu & Bentler, 1999), A8 FE A
B, PRI AR A R O (B X — 48 b ok J W7 A5 TR 0145 8 . SR A LA 5 500 i R - XP= 14065021,
df=1358; GFI=0.938; AGFI=0.924; CFI=0.956; TLI=0.963; RMSEA=0.050; SRMR=0.041, (Zi (8
GFI> 0.9, AGFI> 0.9, CFI> 0.9, TLI> 0.9; RMSEA< 0.08; SRMR< 0.05) & ¥ & 48 B3 76 1B 1, 2 I
R B RLAE, A 25 R LA B T

7 g [A] ) b 7 A B8 A0 2R B (DL TR] 2) 26 W, 2800 70 28 2027 o 451 U0 S W 25 1F 1) BUM A 5% 2F i 26 12
R (B=0.22, p<0.001), B HI AHUE . 5 00 RIS, 000 78 28 805 W 45 17 D00 2 20 25 1 il A A b 2 1F
AR (B=0.63, p< 0.001) , A 78 Az 1Y 2% > 35 45 il X L 2R | 2% S ROCR WAEAE 8 25 19 B H2 3800 (B=0.30,
p<0.001), fix H2 Fl H3 15 B 8 SR . BOMTE L 27 fEA (B=—-0.16, p< 0.001) F1 2% 2] 35 45 4l
(B=-0.33, p< 0.001) ¥ 5 &k & 0 AIF 58 A= () 22l s B I 26, 0 270l 45 T2 A 26 o Jnb 28 6 ) T 1 2 A= 1)
2k b2 SRR (B=—0.18, p< 0.001) . fBi% HS, H6 #1 H7 15 I5ERH .

059 065|079 10.66
0.89 | Lcot| [rcoz | | Lcos | | Lcod |
: @ 0.77\_0.81 O.V).Sl
0.78
SEAEEM) 30

(=]

[o)

O
(=]
o0
2

0.90

|AE01 | |AE02| |AE03 | |AE04 |

0.54 0.68 0.81 0.66

B2 BUNELHEFEZENFEFIYREMWNLEHFIZETE
(M) BIRELBFERENZEF IWREMWE P ALY
TE 2548 J7 PR RS (Y Bl b, 3 5 A 25 45 1 43037 Bootstrap 5 & filiAE 5000 Y627 2 35 5 i A2zl
19 45 B A RS BEA T ARG, S5 RN 4 FTR
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0.75
CDOl 0.86 , 0.73

0.77 0X8 @ 0.63 040 0.85 4 LEOI
(7)o" ' o1 [, 083 @
@ 083 epoal- 00 0.22 X 0.92 0.84

f N 0.81 : 237 : :

0.70 0.84 o G 2 ROR 5 LEO03 @
e CD04 ~0.33 - 0.76

7 o0 y o3| LEO4 @

CDO5 - “0.18 0.69
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T4 BREZBFEENMRELZ LEFINENEENN . BERNS BHN
Bias-Corrected95% CI

L 2 A 3R AE Bootf7 /g% z — I Al XL H 2
HERMN 0.313%** 0.017 18.412 0.280 0.347 46.58%
bSEIE: 3 g 0.359%** 0.013 27.615 0.335 0.386 53.42%
B 0.672%** 0.014 48.000 0.645 0.699 100.00%
o E 6] 3
TR—LC—LE 0.265%** 0.012 22.250 0.242 0.292 39.43%
TR—AE—LE 0.041%%%* 0.004 10.500 0.035 0.049 6.10%
TR—LC—AE—LE 0.053%%%* 0.004 13.250 0.046 0.060 7.89%

e AR EARERMMLME; **+¥p<0.001; TRATHMELHFHE, LCRTFIHFEH, AERTF L4,
LEF 7T % 3 R

o AR B 0 24 R B SO R B M A A BT A2 % SRR 9 PR 38 05 3
HOVEF N TE FLIB 5 (95% B0 K 1 R0 5 0 p< 0.001) . AR BIFGE S A = 26 B 12 10 = A~ i I
N HOTAE L B A 30 3 B AR O 2R e 45— A 2 AR
“HOTE LW % 30 3 ol W 45— ST MO = T AU 95% 10 B3 X IS A
O I BI04 4) , BEW) = A% 72 10 I B 49 L 9, S00E T fBE% 4, HS I HO. . AR (4R
B 10 9 RS T BUBF L RCRNY L3 o T BOM AL B 2 ST MO B — B RO 3,
AT HR AN 2T F R A AN B A T OB AE R BOR M R DF T L
VAR . WK AR T 5 LR, BRI B T AR 46.589%, T2 21 # B b A1 AL A
44 VS L =1 8 SRR T BRIV Y 53,420, W KT FLHERURE . 1K IBER o, T4
Sl 0 T 3T AR i O D SR RN T 43 WA TSP ) 2
BT

I ARITIREEIW

(—) MARE 5L
FEFE R — N R IR KT, AR I B0 UE T BOMAE LA AW O . DEoE AR 1y 2% 2] 4
il L 2l B BAE 4 AL b2 2 ORI AR i Z [ A 25 F DG R, #7180 AR 2 202 M #8922
H B 1257 2 F 28 BUE 252 e 2k 127 D BOR B & A HLH, JF iR AR BER B 37 RS TE
5 2 AR by AR AR T SR
WEFEEE R BN, BT L 207 A5 17 0 RE A% 1F 1) T0I B9 9 2 2k B RO o By T R 47 i 15
JESIE EWARI 1 is LB HORT AR TR A B3 R i BUMTE R BUA A 1Y
WEYIME . X5 VAR RG8 — 30 FOR | Zor ik A 27 248 W S0 3 O 20 D #4714k F#
(1) )¢5 (Rainford, 2021; Regmi & Jones, 2020) , M A% 45 1) THI X [H1 3805 7% ) 7 2 02 5 22 800 AU 5t 43 U
2, MEE R 25 RS CE SR B A 2B R L AR & B HOR R @ B fe, b hy 4 R
UFIITELL H°F J5 % (Phan & Dang, 2017) o BOR B Z 2285 48 Hh, N I TEZR Z0a A 2 th BOR PLsE /Y, T
S N BOR WAT B G 1 S B2 U E 1 o HOR 5 B A RS 5 BB 22 O T AR R v, T LU
2] B R LT HR B U A R Oy 2 B A S BN 2 B R4 LS R S A PR B (Ert-
mer, 2005; Hacker & Niederhauser, 2000) .
& w43 K555 N (MacKinnon et al., 2000) 38 Hi, 2 7E R A28 B, 3 748 5 5 RS 6 8] Y ¢ 52 25000
L AR P R, DT B RO RN, IXSEPR B T A AR A FEARIFSE
v, YN T AR ) R RN 2L AR 28 1 T A RO I, BT TE 2 380 A X A A AR 2 T 2 ) ORI AR T
L5 %75 R ECH 0.48(p<0.001) , BERLXS 7 2] HOUR Bl B J1 o0 0.23, TN AT A i/ A8 5t i, 200 AE
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2 U MRS X TS A 2 by T ORI AR AL 52 i) A AR B AIR R 0.22(p< 0.001), RIS Xof 2 > 4R
() % T3 B8 v 22 0.34, FRBL T R A A8 B X BERIF 98 AR 28 b2 S ROR I M o w45 AR X 2R SRR
A FH B A28 5800 AL () AR 800 43 U R, 42 2800 7 R, T A o LU e e, PR SSIE T DATE Y iF 5 45
W, RIFELR b2g > o Frh, 00T o £ B 2 e e R 4k 280 e 5 A 2 1Y I B2 22 Rl 6 2 — (Rohayani, 2015;
Penna & Stara, 2007) . 5 BEFRIEF, XS AR S, A 3L L5 2DRE X2 2] B 1 fE g Fn 2
MV AB B g R, A AR b2 SRR R B S R 2R /N, TR R 2 2T BRI B R TR R N B F
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Research on the Correlation of Teachers’ e-Readiness and Students’
Learning Effect: the Mediation Effect of Learner
Control and Academic Emotions

Cai Honghong
(Institute of Higher Education, East China Normal University, Shanghai 200062, China)

Abstract: In order to explore the influence and mechanism of teachers’ e-readiness on the graduate students’
online learning effect, the research basing on the control-value theory employed a structural equation model to ana-
lyze the survey data. The results showed that teachers’ e-readiness not only had positive effect on graduate students’
online learning effect, but also through the independent mediating effect of learner control, academic emotions and
the chain mediating effect of “learner control and academic emotions” indirectly predicted graduate students’ online
learning effect respectively. At the same time, the total indirect effect was slightly larger than direct effect. Among
the three specific indirect effects, the independent indirect effect of learner control was the largest. The results of this
research suggest that, online teaching training should be provided for teachers, teachers’ e-readiness and the quality
of online courses should be improved; it is critical to assess graduate students’ learner control on online learning, as
well as provide adequate guidance for them. At last, attention should be paid to the graduate students’ academic emo-

tions online learning, negative academic emotions should be intervened in time.

Keywords: online learning effect; teachers' e-readiness; learner control; academic emotions; graduate students
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