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B B 205K, XHHEG AL ST m, BT 2 > 97 5 58 20 P4k iy Xt 5 W5 89 %,
BWFANRETRERNEEARKA G2 HTHPEFEESMERTEFRGEREIN RES RS £
HHT 5] AR Z BN E R E, AP ERARSE L FHEER, HETh, ZTxTHEH
Jii 2 3] 25 B AR B SRR A R, K R DA = AN ] R A B UG G S 1 R P A R S U
S FEER? A E AR L N F B RE R U A THITRR? FEBRT IR0
HERHSREHEE? HARERKA, REEEE, MERWHF L LI d TN TREG T £ #
B A E TR A, AR TREEW T FH TR WL L FIHER, ELSNERMER,
5 i o A A B i RT DU B A RB AR R B 2 3T 0 R AR, BTSRRI R, o E 4
& 8 BT 2 3] J7 R A a4 1B R B T 200 2 30 A 50 e SRR E] AR, AT A (] IR U AT 2 4R U TR o

R UMb 355 2T 2 315 & b 5 X 3 Bl 4K SLIE A R
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2000 4, 3¢ [F FE ZH B 2B . TREBE AN EE 24 ¢ (National Academies of Sciences, Engineering, and Medicine;
NASEM) “ N i 2420 " R R & KA T (SR W22 20 59 i . O . 288 241 ) (How people learn:
Brain, mind, experience, and school) , TE E FRZF AR F =4 T T iz 52 m (£ 396455, 2019) o 2018 4F, % B i &
NEA T8 s —— O W 22 0 1 22 3 35 15355 304k ) (How people learn 11 : Learner, con-
texts, and cultures, F SCHEFF HPL L), [MIBR 135 — F4FR A2 ) o ik g o X e 5 AU ERad 10
e PR R 2E I MRS T R B R, IR OGP SR L R L BRI S A I X2 ST RS2 e . AH
FOBs — R, 5 R A EEETR T = KRR ik S5 AR TR A ST L AR R SRR A2 )
ISZIR | F R R A R 27 2 A8 b . ARk, Mk . BOR KX 2# 2 sz, 232 8 ATz ¢
o MEZ T, U S5 E X 22 2 152 i i B A 15 2R 08 109 OC T, X 6 16 & s i N 282 2] (1) 2
fili A %= o

IE 4 G R bR A T S 0 IR AE, HPL 1T A9 A% 0 B3R 7E ToR A UL SR X = I B E 4 m
HPL 1T A 7T AR KA MR B SO S 5 i N2 I e . it 48 e B N0 A i i R A2 31 2%
B AR S AR R AE Y ERE B R g e . RO R AR ) B 2R, Ik 4R RE L ik
YEPE | BT AR AN S AR, A 0] LAPRAR AN 2R ) B0 o 7 (NASEM, 2018, pp. 2—3) IR AEAE 3L B2
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= S TR R AN Ry N2 20 1 S mly P R R T 3%, IR 2R TR B R SCARAE e L 2 20 35 BT Ak i 4k 25 BR B I
R N2 ST PR T N BREN T ASTFE B AR BT . RGOk, HPLIT JIr ZL4R 3 1 2 “ T 1 2% 2 5
ffe] 78 LA SC AR R JE AR A9 1 358 DL S DA SCAb U 19 7 SR A2 2 197 (NASEM,, 2018, p. 225) .

HPL 55 — W AR A2 80 SO 518 5 . SR, Bl 4 Bk Ay o 1) [ B i sh A sg Aol bl 22, A
Tk i AR BN R SO S BE e 2 N 2% S T AR B R E R . iR R4 e 2 20m, )
Wz RN A S E A . A 21 a8 ok, SERVEFEIR LT S0k BE ST H 2800 % o E 25
FOE 0 [ PR i g g o, I A 2009 A E B R RS 0 E BR2s A TS H (PISA) UL 5
BLER IR, [ B2 %) o [ 800 &l & i 2R B 3% 90 H B ke B R 119 2% 8 (OECD, 2018; Tucker, 2011) o J&
B E Br R AT 0 TR E W A 5T (Paine, 1990), {H T 1472k B bR 5 [ P 2% S50 3 B B0 £l 2 2] R
4 B 5B BHR A (Jensen et al., 2016; R JH 4, 2 4%, 2017), F=E TR AL ARE] hEZBIR LI LR
4 A B A BE M E % 5o 3% ( Darling-Hammond et al., 2017; OECD, 2018), {H 3% — % ¢t A Hopl 4%
PE, R E SO DR R R S B 2 G i Y ) (TR IR, 2019) o MR — {5 ) 2 3R [ A /N
HOHER, b E SR E W EARRST T T RS A Al, #2580 B 0 Em” (R,
2021), T A AR Z 2 v B SO Ak L 20T g st R R AS I 2 R AR A = (X H 15, 2021) o R4, FRIE Y
SCAK 517 855 0 An] 52 e 00 1) Ll 2% 2 7 3 AR 3R B O % Ml & R B ik T G 3 1Y Il A, 2 3R A
E— 2 VRAE E PR A8 i 5 A VR b i EEETE R ), 28 FNE 5 1A AT 45 R 2O TR 5T [ B B b iy v
E M2 M4, Fik AP E SO SRS AA, R th EEE S, 50 AR R TE . — 07
1, AT BN E SO S s B, Wl SEUERE ST, R BT R E PR AT B R AR 2 R, R
SCAR 551 B8 X O 2 2] 19 52 2t 5 ) O BRSO — O i, FRATT L K A R X 25 S v R 21 S5 [
BRbF 5 28 56 AHE 1Y . 0T LAAH BLAE S0 o0 3, DT S B8 S 6] s 2 55 A4 Ry % ) 288 ] R s ik R R A 2k

— XU EFEESN ARNFE IR

(—) 3tk

FE HPL T, “ SCAEAAU 8 N AE SRR BEAL P i S0, o el 173X A 2L R 2 BT DL RE S 4k 47 T K1
A T 2 ATFEMATTRY SCAb b AR 35 | BT HiU8” (NASEM, 2018, p. 22) o

SCA T N 2E ST R R R S 0 . 7R LE M4k 2 A0 RO, SO R B Ak s e 5 L
Karasik ¢ A (2010) WF5% T AR B KL 312 3h e 71 09 & R, & 3R B K 09 JLTE AH He R 26 L 3k
VLT RS AR ok o 2B B . Tk ke 3, 78— 23 fbr, ACRETE H % T gl ot L B AR s, At AT
A — 27y 2 CH ot L 4 DO B A b i) Y L2, X e scfeh i LR 25 5 R, Ak, X
Lo Al it )L ey AT LS | A SRR B B 52 e (Keller et al., 2009) .

AR 5 B8R (Church, 2016) . 2% 2 BHL (Markus, 2016) . 1% 2% (Mesquita et al., 2016) . T2 I3k
il 2 2 (Ji & Yap, 2016) S8 YIAHOC . R4~ 9dk, Sk 52 35 JLE B9 B FEAZ (Chua et al.,
2005; Gelfand et al., 2011; Medin & Bang, 2014) . A2 Al 43k = A4ERE, RIIAAL, 15 25 FMshHLLL S At
SEYERE, %k =R 54 S0 B EE R . NASEM(2018) BYRIFSE 61, Scfk 22 5 rl fig S Buiciz 2
S, 5| T RR Y 30 B2 DL R A N R sk AR 5 SCAR AN (EDUE AT B 52 e 2 ) 25 i SR 48 0 =R B A5 SCIk Zi R
ENG RN AE W T LA 27 > 5 0 1 R, 5 B O XA S,

s BT A EN B, X — AR R E DL Vygotsky AACE A LES G 4R . X Be 2k 0 R AL
230k D7 s SR s, A Sk SOk i — R AR s A T ESR TR B R B 02 R () i
Peid 2 (Gauvain & Monroe, 2012; Saxe, 2012) o 51411, Saxe(2012) 4§ Hi L A7 SV Hr JL A W Hb XL 28 A4 $02%
JELZAE R[] R e ke A2 B i AE AT SR T BOX — SCAR TR ZI 52 0 . FE BT S, 00 5 2% >0 WY
IR B A A 2 SR 52 1. B TR 3, Fir A 1y 27 ) i R A2 3] — A KR Sk & 40
(Y82 (Li, 2002; Nasir & Hand, 2006; Tomasello, 2016) . #5522, XAk 52 M EAEH, STEA 22—t
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SET AR ZANG R R, R A T NI OB R

FEAR R ST SCA A AT RE AR vy, 2235 T B R )12 19 /2 Geert Hofstede 19 “ I 5 SCALAERE” . i
S E SO AR E R eort 22 b — XN T — BN B R B )7 7 (Hofestede et al., 2010, p.
9), I TAUIBEE (PDD) | 4k 32 LA A £ L (IDV) | AN Bk (UALD . BHNI-B 22 S0 (MAS)
VU SCAAERE . FE IS WA BF 58, Hofstede 34 T4 %8 191 5 [n] (LTO) Fl ik Hh—F2 il (IVR) P44k
B . LA Hofstede i “ [ ZZ SCARAEFE” S 5L Ay, 22 #0142 1 T 24 30k 0 B HE L, 11 House 45 A (2004) #2
SR Tz T A BN S A 5 A S ) LA B SR A BT AE SR

SCAREE R T AT AR TR B 7 T L, N R B EE TOR A S0k . Uik S AT R B AR AR, SRR Z B
e, AL BARFAA, oA E Sl AT U E  AMBEERAIE N . 8 EWAEIE T, A6
% 187 B SCAC A AE SO T f: — 2 S FRATTHE — S AR 0 AR AR “ A7 S5 B A & 0438 36
BEEF, 53— Bl T8 WA A bkt 2 A 305 T I 3 22 T CRAR I, 2015) o ASHIF 58 00 8 5C R 58 — Fh s TR,
B O A 2 2 B T kA 5T R B 4L, e [E PR T A S R, IR 2R [ SO R X A
2520 . Hofstede 55 A (2010, p. 375) $EFEFRAT: SCAL LR H A E N T UlB “ BB, infedl
ZUEFE v, B UEE B B —Fh SO S R L AU . SOk ER RS B AR AT R R AN [R) S Ak or
AR EE L L AT B 22 R, NPE S B M STk 58, T e TR0 (a5 AR A WF
SORTA], I AR AR TS, #5 Bh3R Ao SO B8l h AR £ 50k .

(=) 15,

5 52 J& “ context” — 18] (1) #1355, M “ context” 76 Hh SCHA Z APk, B H WRYANE 5 . k&% . 5.
TR AE . X R R R N R A SR ], AR TR 2 N H AR A . 2 I HAA R
H " (1leris, 2007, p. 97): —J5 [, ‘B2 2% > #7635 — B[] Y I Ak i e 1 ELEZ R B, o 1722 )
BN T AL IRES; 55— T, B S E T AL WA SRR B, B AT 0t S Ve 5 S5 BOE X
R AT SR Dy s % J ik 4 o

R 2 WIS R B, SOk AR RV B R A EAE A, B AT AR RS e N B A 2 S AR, X AR
M BB A% 11 Bl A\ 19— 42 (NESEM, 2018) . S NIRAE R &, Z0EFEEER . &0, b, flE . 4t X
& 24k (Hallinger, 2018) . — NE R EE . AL S M GRR AR Kb & LW AR, 240
“A N Eh TR L 79T B (Bucharest Early Intervention Project) ” (Nelson et al., 2014) . 20 42 70 454€,
B WBUN A T E | R 5K, AT RGN ZEA S DT AR, T IF2REL
NP, RAA 10 772 ILEBEA R BFE LI SR, B sk iy ) SRR AN R EiHr = 1 2 LT
BT, R 10 8 12 A G L AESER, 1S U ENEFR, B IS AR 1IAEFHRER, HH2
K2 i) L Bs B8 S ARG A k2 5 20 A i S R R B AL X 136 AL LE AT THF5 . Hr, e
IR FRBBZ RIS AT B e R, S 2 0GR 1 3¢ 35 6 LB o\ 0 R SR R G ™= A T dd 2] . SRS
JLEA 70 2 B AR FHE AR, (28 A R S5 R ABR R, SEOGX L LE A5 IR R
A FhAt2E | 126 AN B RS, 5 2 B0 A o 30 I T, JHG A i 25 6 R B A #8058 119 71N (Nelson et all.,
2007; %k, 2012) .

bR T LR B R AAE B 2 Ah, B R0 L SO0 0 A% B R AR 25 TR 2 b 52 ) N )27 > . 20 42 90 4%
UK, 165524 2 WAC B, R 2% B i) — Ay ) o e > Be ) & s, FRArTmT
DLE S, 20 el bt BT 947 32 SCHIF 9 8 GBI N DUER I A AT o o A DN 35 SO
R AE M N B B AR R i R, (H 20 T AT AR I 35, & — b RSB L IR SE . A 20 fiE4D
90 AFARTF U, 2% > BRIL B W 128 08 A% 40 0o B2 I SR, BT I BE RN 5 ik, T RIS SR AL+ & S0 e e
8, TS 2] G e A T E G I (MR ZRAE, 2018) .

FEZOMFFE 403k, T — 47k “ FM 2% 2] — IR B U T BUm £l & 87, X IRELH 22 R T3
I A CRTFE A RIS L NS T 58 )2 1 & A2 1978 1k (Webster-Wright, 2009; BRIl B, 2013; %8 2%, F+54
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J&, 2019) o FIHAT S 32 OB = AT R, BOTEE T — B/ BECE AT R R BTl
— A= FUARE SIS — RS SE R AR, AR 22 R BE S B 20 . 20 42 80 AR
HOE F 0NN F A AT G B9 £ OO AT S B ) 1 BOM RN, T 4k S O R B e R . 20 i
20 90 AR R 2458 1 18 55 2% > W (situated learning) ATt 23 SCAL W (socio-cultural perspectives) A Vygot-
sky AU BRI h LA, SR BN TEAE 2 S ad Bt 0y~ 20, DA KA A B0 ST VR o 470 38 SCRIAA
TSGR PEANREE S, SRR RE L FIR A3 AS (Sfard, 1998) . MWARIKIE Fokvi, 1S INA .t & Scfb #ig
AT A A2 S R G B S RN, RN AT RN IR ZR G K, J& E 3 e &, AR AR
B SERM NI MR BRI, 2% > 28 IHE S ny R RN . X FRACRS, 25
) [F ARG b, AN 20 A B0 A8 Ak, R A A A > i o] 3 Ry Ak s R Y e AR

2 B BT 5 A2 SO — SR8 Y e, 200 i 2 5 R [R5 AN B BRI 7 A R S e O 52
PRS2 >, B M &b & SR I H A — > <88 R 1E (Darling-Hammond et al., 2017; Opfer & Pedder,
2011) o FEZFEARGUL, T4 T — R ARIE, 0Ll 3 [7] {4 (teacher professional community) . &
Ml 2# 2 FL Rl {A (professional learning communities) . 5% & 3 [6] {4 (communities of practice) 55 . 7] {&—ir]
B om0 2 PR A RE e 1, i B RO s A AN TR R T B BRSSO W] (Levine,
2010), (HAEHIRWE 5T 45U, 00 2 5 S [ 1A ni 3 00 55 At 2800 6] 98 == 100 H A T R T 4% 2K 06 30
W, TG G 79 45 6T, T A7 20U 2 G %) 2RI 2L, 4100 8 200 T 0265 A 185 DX 2 i A R B, R P A Sy R ] 4k 28 38 %
i > BRI ST A R AR 2 ) IR R B e 1 R TF Y, 7 bk A v s ak AN [) 40 A 28 58 S0 Ak S 1 B X 20m

2% 5] IR
= XU SBEXMHITE S A STIER R

M2 RAEEZZ RN E G, A& B0 8 . AN RS 2 A48 (Korthagen,
2017) o LAF =ISCUERESY, BISRBUN S 5 2 o LR m e IF . B — P IR B s SRR T 08 5
FE A ST 00 AN T {H B A IS R T, 5 A R ke s R TR ) e [ B 2 ) e [R]A A  R, RL  EE
e AR AR 3R E A SO 55, IRE Ao 7 [ BR AR  [A] fA r 52 3R 53 5 v B 002 2] A RRAE

(—) FEBEPNATEESENE L F S HEEK?

AT SR, iEBIT S5 SR RIE SR L SR, GBA S0 3 BUM YLl K, X 2k F PR
IS5 EeE R i — Al 2 E R, JCHIERSE E 5K, AR R R 20 B Ll G 48, W # ki
bl 2% ) F: R (professional learning community, PLC) o T i PLC, & ZUM A4 Bl 58 27 A 2% ) sl i
K e IR B AR R ER SRS . AT 2 I RAR MO E R UG Hir . &1EW
Bl KREEAE | Oy B S SRR S T4 BE (Stoll et al., 2006) o 7E R WIRYHESE h, 28745 B X
PLC W) HZ R MELR AT T A L AR IHE , IG5 0 0 5 B B 15 B 5 45 M 8003 (Zheng et al.,
2016) . FREZINTE PLC 2048 FE B4 08w, HoL e GAEARBE %l 2 o] SR R R0 B R AR IE .

PLC #E&FE 2 BRALTR M W IR 205 e 3 A E 58, 52 “ 2% S RIS e 200 7 i sg i, Lol 2 > 3k
A A (R R DI 98 7 T I R AT o 283 fe o) (9 B 2 SR 4 1 AT 8 v [l 0 DR R AAR T 368 A R % b
S JEEAR 7 ] A A IR 7 45 IR 3R R b 2 > SERMARAEAE S w7 Ayt FRATTAY S — I R 4
Bolh 2 > JE R AR AE 2 R, iR B 4R 25 PLC B OCHER 2 .

EZER X, FATEEE T AR — 2 R AR OC &R W85 NN KR
(trust) o 75—/ 8 bR 2R 1 40 52 BT M (leadership practice) o X AR, BEA F BRI, [6] B B
H—E N ERR O, DUSE ), Bryk F1 Schneider(2002) — X5 i A 8 0 B9 858 o, A BR ST B VE R
SEAGAE HLN AL SR, BRAUG L AE R TR . seAh, P E SO AR R ER R E
153 [FE PRt & 0 3, guanxd” — A O SE R — LA 2418 (Chen et al., 2013) . B4, AR H
AN TR BR 5 28 U fal 52 i 2000 22 18] B9 Lk A E 7 #% 18 Tschannen-Moran(2014) (4328, 244 T (8 2000 (51T
32




A LG TS A e AT R e 2P 5 3] 497 A B 2R 3] K FIRAE R A 4

— AT LA 23 kg 200 22 18] A4 A5 A« 280000 A A 45 A A R B AR R R B AR o ABEFE e T 24
Uil 22 ] B9 45 A LA B 280 X A B AR AT, SR 800 B9 A B 5 28 X 800 ol 2 ~T Y52 0

X 1095 44 /N O B I £, B R B M ) 22 R AT A D o U R B8 ol 2 > SRR Y
T4 B YA AR LA 8] 1 ) B A P, X A5 G BATAOMBESE . oAb, B Z [ AfE RS 1 0
AP, R O sz ) F A ) 2 TS Y L A RE D B9 L LAY, Bl =2 18] A8 Lol 2y 2] (g == S ik
FCRBRAE) AT Je A o - ORI R, UM AR A5 AR At BURRAR | 1 1] A9V, i 2 X8 B0
Lelb 2 S B Z A HERE A T S A2 (AN 1 R .

0.33

BE

Jr i

0.45

R

Hm ™

0.48
EXD)
HA

0.52
(=$il

0.55

E1 RKUSIEBESESEEEXMTLZEIHEFAFN (Yin & Zheng, 2018)

X — PG N S 7R 9% 56 458 7 5 B R B 9 5 52 v, 28000 ] 3 145 AT VR 109 15 AT 0 00 2800
2 [a] 2 > H Rl A A 25 R 25 B9 520 (Louis et al., 2010) 5 111 76 H R 22 A5 1 B v, 2000 54 K A (5 4
KA R TSR . AT, — i, BN SKRKE T FEEXRFERIN SR KT E S —
TXCTE 5 I RS SCAR AT B OC 2R 0 Hh R B U oy S, TS AR R B0 B S T REHI S T BUm S [R5 2
A VENLSs o I3 — 5 T, v B SO 3 B A R 02 A D BE 2 Sk, 78 “ K il R, R X T
KEEFAHAEWKRT . BOTESKRKWEHEZRETELIFHS, MAFEXR ., WSS, Wi,
SR A G FR LA RTRE 2 H1) 55 200 -5 A ) = 22 18] L A8 el oek s AR R

PRI, S FRATTAE A &l 27 2] JE R I AR 56 R B, 75 2 3000 % IR BT A At 2 SO s 38 .
PO 7 s S N SO/ IV BE B 1) A, 500K 1% 56 28 R [R) 3 19 O 28 AT RE 7 A 1 28 AN R R 2%,
SRAE, 2015) 5 HIZAE T EX AU BB KB SCfbrh, “HN-S1s " CR TR S FFM M ERSAAR
& B VR

(=) PERZUSFIHEFMATEE THIFLR?

Fiti % [ P ( Sargent & Hannum, 2009; Yin & Zheng, 2018; Zhang & Pang, 2016) 5 [ P (5 #i, 2014; #
i, 2013) WFFEHTTR A, BOR B 22 1 22 38 AR, b B B0 09 SRR B s A e e —Fh < HoA R
7 12 2] SR EA, YR 32 2% ) SRR A BT Ak i SCAE SRS BE R B2 . PLC & —NTEVE F KR T R4
(. 52 B [ By 2 SN AT A8, i o A SRR O S BRAE Th B A AE TR L AR Xl s R
)1 45 2 S, % e [ O B ol 2 2] T S A RT s e 7 i e R 0 ORI R G B AR G 22 5, BE A R PR
Ui > fF 5% o RAIIR LE R 2R AR SR It g v, AT EIE 0], el A 2] SR AR R 75 LA K el B 6% L OE
A v [ B0 el R
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R T PLC S A5 A F T o [ O G &l & &, AT o0 B 1 24 B2 T8 1) PLC RRAE X T 200 A9 2L e
JEANHOIN T 22 A= 8 A B 200 (Zheng et al., 2021a) o XA 5T 38 i 43 2 FEALIAE, WC4E T = A5 84 i
39 Frep A 1203 57 200 AR , B B A B FOM B A 12 ) 58 A4 R 2 R &AL (multilevel
linear model, MLM) FIF 55 J7 3%, &% IE B[R 248 Z [ B Ll 24 2] S 51ER 2= 50k PR Es T #
Uifi % 2% A2 [ % A (teacher commitment to students) VFI20 2% %5 B & (self-efficacy ) FF S A~ 4% J2 T 14 45 S A5
o A N AEOC R E(ICC) B THEL, AR 2 T AR RE BN BN A TE B 35 0 A 0] 22 5, PR Ay
BT Z 2578 -

FEFEH T ASARIZ AP By . BB Z G, X IE & B, S RZ MR PLC SVA L R B
S e 800 1) 24 B SR AT A 2 AR (B [ 48 B AR AR T 25 5% o TEFRZ T, AR SOBRE 73X —
A YE B X T 200 )RR RN 2 A i B A A W R E R o N BB R, FRATR I, =2 1
TR G AETG BN, RO Y AR R 2 A A AR B TE AR S e, T At = A48 B 094 TS i
¥ XGRS URIRATT, BOW Z 18]G VRIS Bl B A8 S, 05 0 R RR IR X A7 AR B4 ST AT RE BRI
I S TG R 1 2 R8T R BR B2 A L it 0 1 o JELER, DU) 2 8 5 00T 1Y) 2550 i J R 2 A= (R #¢ A (Zheng
etal., 2021a),

AR SR AR A5 R A WA T TR A S A, 2T e R B O R R R RIS AR
AP A5 4 T IR E YRR 3 OO DL SR £ AR B e 5 E . RE R E ., BESFEKE
TR AEHEDE PLC B T RIS T N RS A E R (AR R A A AN N 32 SR I R AT IR ST Sk
IR AL 3K Fofr 245 ¥4 153 (restructuring ) A9 9 25 JiE 4 SR ( Darling-Hammond et al., 2009) . Sz W+ [, Z00A]
A TS INERTE S, SRFH &, LW T2 A a4 s, RO EeE A T 2 W AR
(Wong, 2010) . HE1AME B WG 3l © 220 i BE AL A 16 3l , 200 A SR TSR M7 22 S mr iF 2R . A JF iR
R30I

7, W R I E A B TR PLC 5V 5 A PR 45 RAF e 2= 57, ;X AR FR AT R AR £ 30
o) L RURAEAE B, W BE A R, TATA B R AMERZE T MEER E, X 2845 RLET
AN O B AE R AR SR AR SE b, IR0 — S A K BT, “TRATA B 2 &l 2 > F R X A,
{HFRAT B R AR S IX A M7 (Wang, 2016, p. 208) o il B Ak i SE AR IS Bl AR FE — 8 B B AR T 200y
Her b AR R, BRI W E R, W E RS E 8RR, 2T
R, IEW S EIRETE, WTITIRIE TIE A, C— AR U IE R RS (M, 2011) . 1 4R
PR3 By, 5 S SRS B, P BE S BT AR 22 A L B0 B R SR [a] a2, AT HI) 55 200 19 25 fig
JEFNXS 22 A N o R, FRATT G 2 55 380 3 ) 85 4% 0 ) P 34, o 2 1 2 30 ol 3 A ) 6% 5 A T B 7™ A= 1Y
TH A 52 M)

FEPTA B SR b, B SR X637 2 M — X O A% e SR A 2 A 4 AR RN E 4 . X — 255 A &
AT, BrFepae . A NKER, BOWZ H6e A BB SRR X 3, J2 200 8 AT 3l U il sk i 56
o SR, VP2 AR AE th, FESR I BB FNE S T S A o E SO R (Yin, 2013), #0022 ]I R L A
PEXFIE AT ME A A A, 33X AT RE A2 > F 3R B B i sh H BUR Z 007 (0 — 35 58 R DA B0l LAl
FEBR I [A] 45 ) (4 J PR R EEC B, X9, 2012) o PRI, 3 — DR 5 (2 4 AT D s vl 0 3800 R 4K 1) e ] Ak &
s AAHR AT EE AR 1 ) 45 4 A R AR TIE M A R0 2 20 18 & A=, 00T 22 8] 79 S 1A 17 ) 1o 2 ) — e ohy 3¢
£ IRACRLELA 5[ X, (5 200 RE 0% 78 Tl 52 B 43 52 v A5 21 5 | 00 (517 R SR (SRR, 2011) 6

(=) FERPZIHRMAAE RS REEL?

RIS R TR A A R B AN SO AR A kR E Y, I DA T Ak 7 S A R 5 S R SR B
FEER EMER IBA, X EREPE Q] g 48 S [F bR # AR S R RS2 AR STk e 7 ZEFRATsR I SCik 51
BEph e e i RIE, anfar gy B T SCABIE R, AR i 56 42 4 2 A i B IR BTk SR,
5 = IR SORE S R AR TR RNE S i M Y 2= ) i R
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FEC A SCHER Y, 25 28 3800 v [ 2000 A R AR #t s Bh 2 &R T T O D 5Y (Sargent & Hannum,
2009; Wong, 2010; Zhang & Wong, 2018), 45 —BEAF 57 L [ T4F X 2248 P A AR % R (Li & Zou, 2017) .
Ui fE il (Wang, Strong, & Odell, 2004) . /A FF#f (Han & Paine, 2010) 45, SR, £ AS B E 8h B2 B 2L
Uil Je Ji 2 Ge i) — A 43, R 2O AL T — A 2R R BN Ll R JRIR R 2 R AR, 2E74%,
2017; Zheng et al., 2019b), AT AIFFEE 7~ T WA EAERL N AN — R FNIE S Z W . I, Borko(2004) £
th, B IR BN o 5 S, AR BBl & SR I H AR R BN AE 20 5 rh 2] | IEX S5 IEIER
GG R AR, A MRS [ S8 1A S 200 ST B R R 2 ) SR [RA, SCREEOMAE AL Y A
242, AR E SR ) R 25 4k 2 2] JE R4 (networked learning community, NLC; Prenger, Poortman, & Han-
delzalts, 2019) LA Kz b 3€ A% I 2% 4k 2 37F 3L [6] 4K (networked improvement communities; Bryk et al., 2015;
Lieberman et al., 2017) . 3% &6 3 [R] {AER 2 K HE A [R] A 22 A 6 A e ok, S 2 Im $R b Hr 2 1Y 2 ) WE TR S5 0L
o3 BRI, Mk 2 022 5 BN B, 3 SRR 1 H U 08 L RA B 25 H AR X 25 5, (R anfef ko | R
[F) 2 A P9 280 0T 2 ol 1 e [ R 77 A R 1 2% 2 SR AR L ] A A 5 0 S 8886 v 1) 0 e

T A% E EHEFEAKRENZAIMN TAEEX IS, HAZOEEMME S B PR LAY 2%
S I FEAA S A o A AT [ 22 A5 () 2800 SR AR A Ok, 3 ok T Jie — R 40 1Y T 21y, Al S0 Hp 22 2
o LT B2 U AR B i 2 M) 75 %k At ] G S S I B8 v B 2000 27 20 A BT JE 7S, DT 7= AR A 2 1Y
M ERE L7 X — R EER R

itk FATEEE TR E A I TAEE Ay — IR XA TR E B, 2R T
PATE TAEE . WA, NBUIT S5 TAEE Fr S 0 s St (An 380 e 38 . BHIFS SCRNE SR ) R &,
FOm A 2, CHORERI AR ) . FRATIE X A TAESEAE M5 G2, AN “ B M O %l
S ILEURT . SRIE, RS ZOUF5E 0 7 2, Rk — AR B il Rl rp g% | Uik, HUSCEE T % m 51 9 3¢
REBERE, FATLASE = ARG 3 BHIE (activity theory) fE A BFFRHESE, JEHITL R Z S KRG 2 2%
F A& (subject) , TMX 22 T I 3l F G WAL B T 00027 2] 16 2h i 3 AR5 5. 58 =T sh RGN, T 3h
PR T 2 e b4 T.B (artifact/tools ) >k B B2 15 2l R GE 0 Xk . 22 S0P £ A1 5 55 I 2% (Engestrom,
2001) . H ik, BOMALFEER . KiE . TAEE S 2 M RG22, M0 3 R G AR A AL
S TR B A T B, TSR, ANRIJTER ZE 8 G2 E002 > 30 ) st TR & .
TETF I [R] 4R 43 T e ke 2200 388 380 1) [ 0D Ji 0 2o A, S 2 A AT TS 7 2 2T 1) 2t 7

W58 & B, TAEZ B 0782 0 i B 0 " B 2 i B T 2R TR, B2 Rk T
MK S B TR 5 &, I SE BB SRR I e . BOTRAS S TAEEHA —E
PN H B, BURRN 7222, 8028 TIFIRFR A RIS S0, ERFRHFI E 45, 242 Il =R 2 000 9 75 5K
FE A B, W A A A TR P BOM AR 2 S AR vl B 0 P, 2 S BN RE 2 2R 2] i O
o RIL, R T 2SS SRR H e SCE R PR EA TR Rl B8 7 JE, DLRGX s
JE R EAR R e R . R 12T A IWETR SR A TR TE N .

M1 AU, BN ES 5 200 TAEE ARG S fe vh, R B B AR 2= 7 G . #lan, F
LA R, ZINHZ T 2RI I PR I TR, X SRR B i A 2T i TR Wi
Oy b AR 2RI 0 N0 A Y U, R S A R 5L AT R, X R — 2D D LR S E N (A Y
JAFE TR, el Mt RS o XD, BOmsesl 7S ) 5.

ik, VP2V 7 B E I AR I TAEZE X R, BUBS It iG st ezl IR4, infarfg
LM A BN E B, (S B A R Z2eE 2 We 7 TE QN SCHT UL, Y ETF 2 B SRR R S B AL
B2 2] Fe[E A 1 2 ) LR R AR 45 49 52 9, o 51 2 1 S SC AL EE 98 (DuFourl et al., 2010; Turner et
al., 2018) o WAl REAE L1 L [l 4A B 53 Rk o0 25 L XS AR, J&— A E PRk i xET . SCAb A elesdt, S0 2
ANGAXZMYE. EFEIERD, X~ B E@ES — R T H BN 55 T8 ks ok 58 il
(Engestrém, 2001; Turner et al., 2018) o XL G0 5 L MEFAT, 2O S 525 > SRR — & D N7

35



LERIFERFFROHEFTAFR) 20225 % 104 HOF AME 3R

3R, AT ] — A~ [R] A 10 400 5 2 AR S 2R B BOM A X Ml iR F bR . XA TAR S Z BT LUE AL T R
BRSO, A T 24 DA A8 TV T 280 AN (8] i B 1 ek B9 AS () 14 2 ~F Tr) st i Ho i i T 5 (e 2 44
B 28 TR RIS | B EOESCAE) M T HE SN | KEAITHZE A AL R), Bk
PONAES 5PN gl b 04 1) R, {0l 280000 388 28] fd) DR R 7 Jo A2 1 1 2 > BE UL

F1 AMBLSPNTESH TS SHEITFFEF S (Zheng et al,, 2021b)

R o N AT
() THEEMA ThIK %0 EAR
(D) 2P I FIF A A ER (1) EFtd )RR ZEEEET
Bai O FHat Q) B EMARKE T Q) FEM R, #E5EH iR
Liu QAR ETEEZFREA Q) EMBERFENMATLERK &, EFH —KHH L L
A K Y 2 3] AR e 1 A NE
(1) A8 Bz g 2 3] #1RF (X
. BAEFM) (U&%ﬁA&T%#?ﬁﬂ(D%%W%M%%gﬂﬁﬁ
. oL s S o = =1 2= i = e N N b i 2
Bal. o N 2) Iﬁfﬁ%’f\ﬁﬁlﬁﬁi ‘ (2) 48 B 47 30 3+ Xl o 2z B, A RIEKILRE R
Hui 2 L AEF R (Qﬂ&ﬂﬁﬁﬂ(ﬁﬁ\(aﬁﬁﬁﬁ%ﬁéwﬁﬁ (2) — At —Zxt
Liu %4 ) ok T Q) BB A SRR
@) ZXR2VAT BT E - R AR EES TE
7%
INE YN A
cane (1) A B & H 5y %f WT—MRTRE o w = 5w M
S S L AE N — AT RS
Hoe e mmns T o) s s R e T
Hui R I B % g N
e @AFMEREMI  (Fpn g @QIEARGH S
(3) /L iy BT A 47 By AR i ’ Q) XX EREHET
Han . i b B (1) A RFRAENER N
Kang 5 {3 %% {Qﬁm%ﬂEEE&A % (D&sXEWE o
L T . (2) RHE 4 I o & L5 Tk &
Bai #X 2%\‘ﬁmﬁ\‘$ﬁ(aﬁﬁﬁ%xﬁ 3) o X
Liu @ALIFARETIH ) sz 2030 (st
Bai N () BRATAEZRREARED (1) RBAREM, FREE
Kang WTEFHZAT ) Ly OWEMEFHEFRT AR EHRN
Hong H % # ¥ 3) 2 b iR (2) #HATHRA EATTIR
Hui B (3) T & WA Rk (Hong, Hui)

AW SR A AR AR AR BEAE P 5 T8 s — D7 T, 2 ) 3 [ A 500 R R B b i T a2 | T T b A 7
7 FEARIVF 2 [ Z M X, A7 B0 1T n] DL A7 8O A BOW e — 2SR H o Y538 W
AR R A AR, BRI 45 75 2 A5 B (Wang, 2016) o SR, SLRMAR I & SRR sh &1 . X TR
LR, SR 22 HE | Bl R s BEAY o FEARESCAG R R, IR LR B S A 2 HE, RERGARTT R B #
FATBCARITA N AT 5 SORp (2 8% . Y A5 S0Re ), AT L2800 22 1] 1y 2 > 2L RS 45 44 IE 55 00 (Zheng
etal., 2019b) o 5 —J7 1, % > SRR N ANAT A7 SO dieits 7 e Sk R AR B I, 44 Dl 40 JH 9S4
AR S TAR A | & BLEAT 70 TORIL R A RO B B BN R . R 22, JL R R A 4 & 2%
7 SRR B BOMAEAS 5] i B T M (4 AN 1) 2 Je PRIt o) Bt e 1+ 2 A A T RIR AT 2 19 43 T, B
A DR A F R S AR X — i R F 0 T L R AR SO, A el A 0 AR 2 2 IR AR B 7 o
sk . FRATHE, 328 325K X AR SCA I8 2 A0 B4 [ 52 Ji 800 el 2 > 3 ) (A [R] A B A e s 2
X, PR T 2 il b S 58 r ) 2 20 SRR I, A% 0o 7 22 ) 58 2000 ) 75 SR A ) SR T

M. REXHMBRESHINES]: A5 A

(—) BRFEIXUSFEHZHEESE RN
A FE 0 Hh R s O 27 > 32 B Al iy Ak ) SCAE RN 5 2R L 2R B052 W . 1 e BRALIT AR,
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FA T U e 38 5o SEAUEAIF T 48 75 X M ARV A S 28 2

AR B TT R, (BIE ISR UL, SO SR JERT AL, st A BB T (CFEE I, 2002, p.
3) o AHWFFEH N SCTE 2 ERALTT T, A SCH R S5 WA 52 i 2800~ o) o SCACIF AR 28 %8 1, T2 A
XF Y, XA I 2 SCAR R Fe B T AR BRI B . B SR JLISSIERT 5T 2 U4 Iz Hofstede H BA B BIFSE
ATHE p SO A m A R AR 2 SCRSAlb . J3 b, “ R &R St e S, T LA e 3 e 24
ifi o7 ] S [ OR Jir £ B e A 55 04 07 i 2250 o FRATTIOFAS R DX 88 AR 4R AU TR E SCAk, (HAE 4 Ek Ak
A AR, SR — 28 n] 94038 1 SCAR AT -5 AR, A HOMRR O A (B, mT JA e e B e BR AL A P [ S Al
IV 5808 Boliog ) Z2 BEVE AN AV M O U)K, AR v R BT 2 5 R PR 0 ) G i . —LE0T5E
5, [ BRECE BT I SO AL GE G B TR G G, sk = D) S RS (R, T4, 2019) 0 RAE
Hofstede f) * [ 52 SCAZE B 13 DR HC A T ) A 4R B0 1 AR 2400, EAB A Sk 3 B HEZR AT 2 2 AR BIF 5 40
FIMEREHEIGEZ —. “ I FR (guanxi) "2 b [E 4 2V B SE b — 9 B 2 B G T A& (Chen et
al., 2013) o fiff FH 3K L6 75 rp 74 O 15 558 P AR A0 T RO i A i, 28 H R 22— SR AR XU AT AR AT X
PRE A AL, By Ik XS RIS PR L A UL E I (G, SCIH, 2018) o & TG T fk . Joik e
FEL 3 358 9 52 2 PR A I, ] LA R SR T 9T i A8 o8 3, T Xt AE 1k 28 0o T ) 1 i) A 28 slHBE 2 7 AN i
XoF i AR A EE IR AR

SCARIE BE R Z 52 W 36 07 2] B 5, (HFATAR 22 i i B b FOR A0 FL L LB LA R RE S 1L
FATTREAREN > LU Ry 8 B SCART 52 X0 27~ B2, e s Fe AT S 8. D 5655 v 07 [ R A R AT 45 48 2 3%
FEAFIHIRNEZ ME". E"WMABTRINERESR, T REIFSEE A S WREA b
HUPRALA S R, FATTRUME ARk L b E A B AR ER, A S BB R R R R 3 3R E P (2R
P, 3CIH, 2018) o FEARERILIIA R, hES R C AL EA L BN, 5“7 AR B 5
o], DI D < BE 7, T O T R T E O AL, A B T RATIES BF RS E it
Ao CHATETT, IRBFEEE N TREAS, AVRAS, KEAC . "G, 2021, p. 23) 40,
PLC 5 V4 75 e, {H B B v ] 00 4 552 B A 36 AR 8 S0, FRATT A SRS b, AR T A 2
(DG S ] R B4R 2 SCSCALREAT FATT 0 00 45 5 15 N 5 A, FRAT T A A 36 T - AR 1) o s
il 5 SR, ok T o A VR AR | ) R AT E 23 W BOUM A T IR AR e A, S0 2 1) B R
RS S, (EFAT A AR T5 1 0 R B AL AP AN, DA, 4505 3 16 G vh 2R $H 0 22 1 54T,
5 HH 3 55 16 sl b gl A A IR R L BB BRI

AN TR Y SEEBIFFE 7 T RE 8 A [] 7 TH fifp B8 3 ol 52 1) ) 22 REPE AL O el . i AR TS RE B8 R A I
TR ZOM Lz~ B AVER R ACIR O, AR 68 18 i BOE 48 R AN R R Z IR OC R, RV S e &
A AR B PR KA SR B4 A o T AE Rk 6 5 ZR I, JUHOR A B 88 55 V5 J7 W58 A BTt A B9 25
R, SCAE S 1 BT 0 A B B R LB TS AR 0 — DB TRVEST IS RERS S A . TR AR s O
7 B S 25, S8 o3 S R ST A AN [ 175 85 v 2 ey 52 BRRp 2 T 1Y, i i 22 S 3R SR ] 2 i
IR ~A T 1 o 249K, 48 7m X M ZAEME AN S 2 MOf AR — Bt =z 3, e — I TR, FR IS i
LAY SSUERTSE | R W AT B0 B2 A B L AR, SO A L SR ST AR Al 2 v [ SC
P55 1 B 2= ) B2

( =) RELS HEEX IR R B &0 IR SRR

3 SEEATEFE 48 7 v 07 ) B 2R S 2 e, R B AR L B0 o) BT 2, RE g o
PRBOMBE IR DTRR BRATH SR IA oA ], IR A I AE A7 S A ORR), FLART AR E R A SCAE
T2, 4 PR BUMBT T AT H IR BTk

e, T A 256 5 ek AT DU SO ALY [ R st DX B M 0 1R 2 [ AR B AT Ll )
SE[RMAR, (0 P 7 7 HAR Rk EARBU R OR 2250 o Va7 [ 5 i 4 = ) JE R A B i |k
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7T 2 M. 6] Rty X DU PT BB T 33 8 [ i B 7 i it . B8 S I SEUR A SR U B, RS Y Y B 4G T — 2k
SEA 2 HE, X T EOW B R S A r st o 1F 41 Hargreaves(2013 ) 78 5 JELUH: “ A 1 A9 42 4R 1E 2
B BT B A, o T — 2R HOm R v, < ZHERY AR YE” (arranged collegiality) A] fE &M B, R, X F 5
AL SCARIE B, Qi 2 AR W R R ML X, v DL A S 09 T, 45 G0 . N W) A& R e
B ORI w ny 2= D BRI . JF B, PLC Y & N 1% Z2 ol i S RIS A 4 B, DALt F IS 2 )
oo R A L BB ARG SR M DX (AT N L B RS A ) R U, 22 i 4 T B R 2 T
AT, FF I L0 A S R8P 4 % 1% (Hallinger & Walker, 2017; Zheng et al., 2019a ) .

55 DOASTR] B 358 5 SCAk A 8 s 38 A ) AT, AR i ) REDKS BRIS S 1 TR S AL IF 5T, A7 B T 4 5k
BRI o Qi fe] DA ARE 9 SCARAR B rb gl 25 o 0l A R) R B0 B 2 R R A R E S BT R
S, AEE E A SCOAR S ] B A I B[R] R, G WO ICETE — A R EPRIE E N A . — T,
X B ST H NP S (] BT 5 0 FE Ik 4% DL KBS 58 (TP 5L 0, 2020) o 0, i S o oe 2 248
AT R 3 NN R SR B A R 1L 2 SO, B Sk s R U Ay 2 2 8 5 LB Ak 1 2 20 1 8 2 )
() EL Bl o A el 4i 2 80 U 78 2 [m) 4 v g 2 20 2 R R 380 0 2 > A 9 40 358 P A% o i) B, A S v 6 800 kT
o B — DR R (R . 55— I, AT B SCAR ) “ TB R AR AR T RRAE (A £2 T, 2015,
p. 7)., AR IR B RO = NS AR R, EIR R, 440058 ) T BB filE 5 1T, BB e UM Y
e R AN, X — o P T 0 T SRR SC b o A DR 3 g SO Ak el (o s [ 4R T R 2 kR axX — Jl
[ [a) L, 2450 v 9 44 U LA R AR | 3l 28 Mg DR o8 i B 4807, BB AE A TR) B R 208 8 i 4 .

AN, FEH B iz FH— > B8 I 1 A W 8 58 1% 455 16 3812 (contextualized theory ) BE fiE 18
0 Jre BRI 37 5, SR J— i T 4 AR BTAR (Tsui, 20065 #RI05E, 2015) o A SCHT R £ 19 3¢ 26 78 v
FE SCA N 5 R AT A SEUEDF SR SR FR A AT, 45 BB A A Re E B b IR o7 o) L [F R30S, 55 2
ZEGA TR SO R IS B, S 2 s S BN . X Y R A — R BRI TE T
> e[RRI 1y 5

BT A5 G g, a1 BAA A SRR R AT 5 E Pras AU ) B8R i, 2 EEE
gk M A TS 7 e . AR5 EPREAT RS, AT R A A L A S RO [ R
ARSEFAE o FRATEEXN FE PR AT oY B R A A Y IR, #a i HAEAR B S E UIvE . ARk b E 2L
BESE, TS T E LS AT G R, A5 A TR A AN R B ROy R R, B S
WA LB, BEWRE LI 0N E A C IR SUE S SRR E, A T GE AR 22 R 4k i 118
R JRAE b A7 38 YDA BT

(#% & T 4E 1 44 . zhengxedu@163.com)
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How Cultures and Contexts Influence Teacher Learning: Taking Empirical

Studies on Chinese Teacher Learning Communities as Examples

Zheng Xin' Liu Yuan® Yin Hongbiao™'
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Abstract: In the past decades, the situative and socio-cultural perspective has deeply influenced the research on
teacher learning, and teacher learning occurs in multiple and complex communities or systems. As a result of the high
performance in international programs such as PISA, Chinese version of professional learning community (PLC) has
gained much attention. This paper introduced a series of empirical studies that focused on teacher learning in mul-
tiple learning communities within Chinese cultures and contexts. These studies attempted to respond to three ques-
tions: how to build strong PLCs in Chinese context? is Chinese version of PLCs beneficial for teachers? how can the
research on teacher learning in Chinese contexts contribute to the international knowledge community? The findings
showed that teachers learning was influenced by Chinese cultures and contexts, which was different from the West-
ern counterparts. However, the “others” perspective can help us to understand our own problems, to reflect and im-
prove the educational practice. The unique contexts of teacher learning in China could also make knowledge contri-

butions to the academic community through appropriate conversations.
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