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A H LAl PeiAE AL

(4#9 M = X % University at Albany - State University of New York, New York 12222, USA)

B OEHAEFNEFEANEFN N2 XCEEEREN &, BN ML R, % FOE ST
REBZR, NNIF, CRAFZ BT EHCNZC X, BAKRRM T Kb, N BE, CHIEFR T2
W RMF R . E21 LW ERT, REFBEXFTOEFEREERCEFNITEFH, AR CHE
NI F R AXRFE R SHBECEFNER EML, FEALCE SWZOXYT, LA T
HMOHEZR, AL FEARFOEFNARR AT EAAHTET TN, AN TERBF AL EY
HERFWIRAEREZELF AT ETANTENE, FAE, 5 Ef KK ME N4 R (emergence) %
B, B R ER A RO R A AR S R R R T A R R AR S, Tl JEAT N EAE T 4R ik B ST
P B FT AT MR A R A

FKRIR: HACHE S, AR F v IR F BRI v E R HEWE N AMAR SR

“WTAKRZLGHER, HFHBORERKEAS, AALLE, 7
Ham-Adk ((REZEHF) 1916)

HEOHZER BN REHT OHENRANE TR RE: HF LHAR—DEE, MR
SRR VU A AT LAAE BRI, BT DA AR AR R AN . B A0 YT, DA BRATECE A2 1 2 )
LB S . HEZ— A LEEWN7, (B Rt S B A AR A m 58 shblad f2 %
SEER, B A2 B Sy OB AR S o T IR FI, AR SO S R B O B8 A ), S AR
ZHW S EEWNADIA K RG, SCEAEZAE OB2EN DT LAk, KB R 87 O [ 5L R
R A P G AR, $E R, AR SCRGR 2R A R B PR AR, JU I AN X R G SR O F
BB BOE M4 Bl (educational neuroscience ) Fl12% 2] B}2# (the learning sciences) o i Ji, CFE 244,
P& — BB B, E— T T BB A Y A R W SR 2E BRI 5T I R, (0 ) — T T MRR IR E
Wl K] MR R DL K T S W SE 36 ME . 0 O B2 5 BERCRR “ gk (e B G 0N 2 TR AL
BT B ESGHEIK . R SCRE TN R I T2 1T 30 4E7E U R nY = AR & 7, AR R B %o 56 [ 2
AL HE ) S B4 PR T R A, A B R B R O B R R A BT g . XA AR A S
MR, TWEANFMMANEN M ERT . W CEETEEWRE, 5 NET BV, BT DSGR R S —
AFR

— BMEREHSHELEFEM

C. P. Snow &K E/NEZ B =K, AP ARE, —A~ 2SR KB, — 2R R, 23w
B A A T A RN S BRI, P EAER A, A FRZ Ry R SCAR” (C. P. Snow,
1967) o FRAE I F M I K2 BUL2H O 3 5 0 8 2[R 09 SCfk o™ - o0 38 2% 0 HE Sk R AR 2 JE Al
P TR, T SCE SOk A BIARNA L AR, T, iiE B2 =R, 5 E R o HiE
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AR HF S HEF A PR AT A

o, ME LT IRCA 225 . TE B A LIRS DL, R A B0 B 488 (construct) 1 ) fk (reifica-
tion) J& — ™R L PR P R A9 [l &1, B4 A A9 A e 0 300 B FR AR S 9 Hh 5 8 WO BAT SEAR T i 45 44
PEAAAE (entities), P An % J3 7 “ B J7 “ 24807 “FEIR “INEEh AL, 555 . “Ub” 0y RO, w2
X s by A L o AR R, HEUEA R, XAEW AL SR T o, B EE 2R — 4474
(rank order score) , {HH # 8 B 1F & SLAR M 22 5, Xl dr te R 2=HE4, 55 — 2058 + & H AL 208 K, (B
Z N B REA LN SN . NE L, FWEAFHAE SR £ Fics BEAR 5 1) SN AS B & —F
LR R 30, B HE EARFE AN N RS N R /94 HLE ] (Magnusson, 2001) . /0y BEAS & H A 7E
T I8 BT B AT Dy e S, T 0 A 4R 2 RO BRI o 1 1E E FE AR, TC R T BAR A AR IR R
PR R R AT AR BT 32 SO A (O B A O R CREIT ), X 20 B 2% X R E. Snow 23 X
aptitude fa] 5L B 25 1 B Y W R B9 I AL

FEFR R AT AR T, O 2R 0 R EE 2188 T I e 2 R T, BV T 00 PO AR 6 1) 12 B
5. WA IE—F A, N EHZ T ERERAE AR A I A4S 7= B AR
MR X, ERE, AR (the human sciences) A [6] T B 228} 2% (the natural sciences) . {2,
AR S AR TR ) (tension) o NI G241 BE R, NIz (0 90 52 BLAT S LM Fn B i) 7 5 A
(1) “ S 3Z 57" (quolia) & —Fl B B BB 77 A2 58 T, fth AN TGk 4 =, 0 JC 15 A5 bk 28 2E B34 Ji (Searlle,
2004) . HZ, —HRATEKAT AR EWRME., BAE. BrEtyEit 7R (BEA B SENEYER) KE
B, B2ERLES AWERMEESBHEE . WBIEERENAER, ABRAGED SR NER
AR TG FUR A PO B G R ShL) AT B A B SE B vk Ll — 8 AN AE ) -4 S W) A AE A
ZME X LA N RS, T, AWM FARE(EIRAE ) AR EY -4t S E b
15, Je NPER B IR ZI 9 — 375 B (Clark, 2001). FAE SCE i BHE AN RIAT N B “ A g vs. “ i g™
2 B A EA G, TR AT ¥ 5, OEZEUH EB AR EY LS MRMERE, &
] AR R, AL SR Y 22420, TCI8 2 I - B AR TR (AT oA 32 SCEIE BN T8 ), 38 20 3
G Y Ji A Can B0 A0 45 4 32 500 2% R o i 66 10 BRI 5t 19 22 S0 B2 ), R B TN X — A
Ipigs

X P AL, Yo T IRXTBH OB M ER A . X, A 4 7 EEL A, AT
WALATAN T EREZT OB A R o 35— 214 (Richard E. Snow, 1936—1997), i 2 a5 4:
B B B A 190 B2 5, AN PR o il R A A EL B T IRl — b, B DR S ey < 3 i - Wiy
A2 HAEH” #i¢ (Aptitude-Treatment Interaction I X ATI; Snow, 1992; Cronbach & Snow, 1977) ., X/~ #f
WX IR S| S 7E T, AT A HLAE £ SO AR50 £ A, T OHENVIA RN ZRF I EM
EIRBHNBRR . XIRSAEIT B Z RIS . Writi %t aptitude (1417 SCAE T 58 B A A
i B M BN 3 B M (aptitude and inaptitude ) AN 2 & 5L 09 A A BE JT, T2 2 2T 16 45 1 09 1 1l ( treatment)
FEXF T2 20 3 P BT L AR B AR LE TR 5 . ATI 23 (proximal) D AE ¢ R L, WA
AL G LY aptitude(FRAF R “TEBE”) AU HE (distal) TIW BRI . X B, Brifi UG S BIe R M 2 57 2 At
BTSN BT RERY A BT, BRI EE T R RS B OC R . BUAEFRATTJNE, H i aptitude A9 TN
FUE R R e R SA R RN A F IR X (Sternberg, in press) . ATI AT 5 &, 27 > B9 R 8EAE T
WA T AR T, AN Z . S 5% (Snow, 1992; Ackerman, 2003) . H Rif AYAR £ $R 5k 07 SR g,
n T 1i- 52 iz " (Response to Intervention) Bz, 7] LU A3 > BRIE 1 448 B L

B AR R OIAE AW (John Dewey, 1859—1952) . #LBAIHH O£ Y)
ANBEZPAHMA, — I HA e JLE S5 IRER )(Dewey, 1902) — X7 @ 8, BL TR A2 i B A 224 L
N HKE L B, TN ILEA AR 2 T A 22 7. X AETE (R, E. Snow) 1Y
ATL A S A5, (3 AT —Fp AR 22 08, AL ECE R —28, W ROJLEXT B R Fdt & BRI 4y “ R
SR 5 AL AL A BB AR P & o BT DAL T 2 RN 2 0 34 (Shulman &
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Quinlan, 1996) . FHE M 7 — NI SR B EN AS St infal i SCHE/EH, XA~ BAREE rh R 7E
B (AU 2 ) (Dewey, 1910/1997) . (R EHEH )(Dewey, 1916) FEHAE o MO JE: fE—
AN 8 PR R RS 5 ) IR SR Ak 2, 20 ] e R AR TS RE, 35 SR sk Sr B S5 A BRI AR
B A B T AR BRI SR A S 03 A . IR R, FH a0 [ &R B i 1 ] 8 — A
J& THE OHEFRO XY,

55 = v F L0 B SR B AT 1 A 4 ] T B (Herbert Simon, 1916—2001) . " % (&R 5
HOH OB oA A OCHE R SRl TE 1969 4F R A (A TR ) (the Sciences of the Artificial) . 4R AZEMH
XFEY R R T N (artifacts), BUIG  B5AS L AR, HEMEES R SE IRFRBOT . BURHOR A,
BN A BRSO T . R SRRSO HAARRE TR N TR R RS, A AR I A R
1247 (what is); N T RB2# R “ R /E#E” (what ought to be) o Fe i In] T8 “ N TRL 22" F238 0 “ %18k
S EETERYT o I, MX T B AR A SR E Y B SR AR RO B #E (what s true) , B3R}
IR R ] BB [B) B (what is possible), 5 HR 19520 AR . M TR RERIH A 1, =) Do i
H— RN BT LS (L DU AR 1978 4R R4S 3 D IR G Br 242 ), Fe BEA A 008, b3 Wi Ak s U1 A
JUARES K Uit R SR A TE SR B /&, “ To design is to devise courses of action aimed at changing exist-
ing situations into preferred ones” (Simon, 1969, p. 130) . X B g e A8 A9 “ Zb 3% (situations) 7] A& ), 1
AR N B AT DA, i n] DU AR LR SOk . SR OHEZRBEYER RN BT B
A, BHERKZBZEIMEFENFTR, B0 Fimikit” (interface design) W AFA A AT ¥8 M | 2 1)
A JEME, 5 AMOCH A G & BrE”, AR R 29 Cngdn 75 XL e i2aiie ), AN & e w]
fig . il 2 FHBR

B DUAS 20 PR R A B 9 (Jerome Bruner, 1915—2016) . F& A0 & 20 0 K5 0 50, fth X 205 .0 B
SRR 2T . AU, AN OISR YABF N EIFANEAT, RZINR . S F, i
NGB EE R 2 —, [ XA A T, 80 H S0 BF SRR E .. MgmaHE oM
LR EA LU LA Z A8 5 —, S e (E o ) (1960) F1 (AT BE AT AL, ELSL .08 )(1986) H,
ST ERPHRZ S B OMES DL R AR T X ) W E e 5 T AR R T 3 ) (1990) 1 (K
B )(1996) ik iy, H C 2 51 S INFIFoam " A B R AR, TSR R84 ok i 58 A 9 I
HANZE ] W R E T RN E RN EEM T ER (A S EFEFREZ —) o HAEIAHE
A AL — AN TER N M R K — DTERG B RAE, FEAREME . K (George Miller) .
SN, A B SO AR AR A AR A [ 3R 0 AR 7 U s AL, i A~ 2o 8 2 3 2 SCfb s
LAY, 208 WA ot 38 2ok SO A2 08 3 N — > A SR AR SO N CRPBRAS SO AR ) o
T R A S g i TAEZ IR PRI, 1 5 A v] BE A4 B2 7 0 B2 3 8 2 19 ZE At ( Lutkehaus & Greenfield,
2003) .

TR HT OB AL, 75 LR A b e Wil o TR R0 B 2E A AL SR ], R R B
B IRLE, R R TR AT e R . 22 A A B A DG B Y, TR R AN feT 2 AR AR AH SC AU A K
HIH

— HHLEFNERMAERE

— AR TR E LHFEZ A, FA AU RIS THE CHEFEN LR, 1 H i
B2 2 B OB L O NN, RGBS MR TE 1913 AR T B R R O B2
#(#}+43 (Thorndike, 1913/1999) . MIREAL, 2805 T “IA I B A ™ Rl f A 32 07 SO0 O BR2E " B2 ), 250
BOHAEBEIE L T — A R R = B BE SR R, gz = I AR sh Hlat 72 L =R R4 | it
FI B | B e L [E H#E M (co-construction) | 2 X MR AR, S5 A7 T Bk LW FUR L AR
(Snow & Swanson, 1992) filJ” L E O E% . (HZRHE OB AAR KB N IR A 3RA5 A OBl 2
6



AR HF S HEF A PR AT A

BHEME, WE T & A CHBESERAMIFREN . U EREN LS, AE O AL ERT
— SRR AR A CF 220k HO B2, AUk A HE %), AR — HIG ISR, XA, E 2
FAWEIRE T (EIHE, 2002) . N EFS ISR F LA R) FE LR

(—) FREMERE: 2BUOEBZEREBERPHINA, EREEREPHLOES

MR, B DHE L — )R T2E B, A E F B Mk FBE . BB, R 2E B —H
J& T & k27 Bt (professional schools) , {H 7 i 1 /2, 2L & O B2 8 T 24 R0 B 2% (academic psychology ), JT
HORTE “ 22RO BR2E (school psychology ) 1E b %ol B2z A 36 [EO B2 25 (APA) I “HH O HZe 27
(565 15 4323 ) MSr iR ORBUR SR 16 43235, o0 TS o 22RO 3122 DN FHBE 980 3, e ny & 28
MPETT . THFB, MEE OB DR A 5T o 35, QM 2 IR B )@t HILGIml &t (242 L shil. &
&, SE4E) o HUE, HE O XGRE OB, XA A OB AE T R EORTR T R s Ak 5

FELEFEEEBNEMMNERE, EREEOHEZERTHR . THREE) PR, BE#
BFAEFBHE)BERFERNLEZ(EZFEERREMAM., B, L. 2. REIE) . KH
DIk, ZH OB AR VR 2 — o0 B 5 BT 2R I 5 T 0 L, O BRR 27 K R 7R S5 = i AN
EIEEHE SR N, FEE ., BE AR B EA, X sl 70 FBE K R R R, EAR SR E
(R0 B2 ST 0K o 5 I T 0 ) 2B R AR AT LA ok ek 7 tE SR ) B ) B9 4% (Education is the most
powerful weapon which you can use to change the world) , fHAlLIA Sy, O Bl 2F 2Bl Hr R 2R, oL B2z
P R B 2, BN A E RS . (RWEF O N RO HFEEAET N, AR AR
M2 BE, AR A B OB S 58 B ERHA R . BTLL, 8RO HR RS R, 2 2] B
WL S HLES | MRZE RIS RIS FUARIE . IPEES BOR B LA ML B, 3R ST AT R B A% L
KA BB, & SR R AR ARPIIEIE . XAEFA IS T2E OB 2= 5K B[R]

SEIESR A O HAE A BE Cln Rl 22 B L B IS SR AR R ), 38 2 il e B S 20 S )
HEFEXTAL SR, TS 2 I AR IR R . AL YE? X — 2R A AR Y A
B, IR EAG A, E AR W N R, BN AE | SRR BE RN, FAE, R
WHEEHE PRI ME . WERFEMRT, IR A, B L0 ARSI R i, mAh ek
F BRSSO ST O v, W S R o I SRR B R RS LA R s R b ST L R E M L IS
XA ORSFPE AL S i 20 PE L A A A 1 R AR A B R R D S T e

HE O AEARME A T 46 HIEIAE B 224 8 (discipline) , JF 31T A S 2R . Hirk 2
WA TF IR IR B, 3 25 il O B2 3R I 27 Bl JE A (foundation) , 0 4L “ N F S5 (1 26 % B W
S, M HE R 1 B O B R R ) B B R . 3X S [R) Merlin Wittrock £ 20 40 60 4R AL 42 H
T, 5] 90 AR FEATIE K AR (Shuell, 1993; Wittrock, 1992) o 1IEZTEX FHIARTE T T, 1996 45 Hi R Y (2
BOH =T )UT fiFRCFM ) (Berliner & Calfee, 1996) F- i T 2B % i #9145 11, 1B (55 —h/R)
I N ZS 53 R AT 55— 8B40 N S L (E 2 D a8 ), 88 =% o KRS N2 R (B RIRH
B, 5 =, AR 50 A (B 2RO 2R RE R ), S TR 4y B0 (5 20 R J 2=
AR, RISy FREF O HE) FEA (P8 50 ABIe . BUE . Tr s R IEAE) . X — RS —
WA, BR O — DR A A SRR . EE 40 S, 5 — R CTIE ) BAR AR
[12E5%5 4, S T & FrFik, HiR 2R E . 2006 4EH T (FM )5 — R (Alexander & Winne, 2006),
TR T A G ANAE R, R T R AR DL B AR AR g8 AL SEIE 32 A9 K 1 (e.g., Berliner, 2006; Bredo,
2006), NS bl g iy 32 SCREHE . 07 2016 4F H B (T )5 =i (Corno & Anderman, 2016) M 3 % £
E# AR — R, AU TR E 2238, AR T Sl iYW 58 AL, B R SR W 5l b ) 2
SRR . (HARR b, R OB A AR SR PHUR AT ¢, ZUE O 2= I R BB E 2R, B Gl
I (R A% 00 D0, b B YA IR ER & B0 BUAIA IR ke, 45, N, RN MM L, 7
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FHEIREE LA AR R EE, RIS Tk R B AE (S 3 ) B X B IR B .
(Z) AR EE

FEEPT 2258 Lakatos(1978) I\ h, Bl T 2R 22 L R XS AR X0 SRt 4 . EEPEAE R A —
A FEAIL, PR R AR K (ontological commitment) o LAZLE O BR2E A6, 2% > WA, N4
>Ry S B LR SR 22 55, ARRIKOE LR C 2] X ] 5 S H AR, I TS E L
(A R R, 22 2 RN AR R I O FR , MRS R A& S B B i 202 B LA, AR 22 e o2 2] ik
JER 2y, “2m S SRR B X, A AE, B AN AR B S A A% O IR A X 30 ] R ) A 5 A o
PR, BFRE 25 A I, JF ISR BRRE 2, KA & IR FF FH C AR L, 4 H R, XXt
B AR S B R, ALk Ok B T (convergent) [ 3L [R] 4518, tlt A B Ry 248

— N EIE R 2R, Hod B AR 2 R 22 )RR B OCHR Y, (H I AE 205 O 31 2% A A [R] 1T E Bl e 22 Jia] e
ZAPLICEE . bean, BF5R 2% T R R DA A e 0 2 PR 4k o3 B AN TR 2 B B 27 3, AT i SR L & R AE A
R &, BRI KA B B %4 (e.g., Bruner, 1996; Granott & Parziale, 2002; Siegler, 2000) . T4, 5t 4>
AR ARG (20 e R I 1 ) i1 75 IR B R B AR R — A AN B L2 2 AR & J
JEIRATLAZETC R FR o 2% R JGE N M 22 5k, & SR IR O T ke ity 2 [m) Mk (REBE AR 5 ) A8 4k ), B3
WA R, SIS R RIS LT A 284, W A B9 N RSBl 238 JLF- A OG0 & i
[ & (B T S Hn& 5228, MR @2 H LT T IA ShHL A HIEM ], WA % iRt 4 k&
JE? BT AR A LPARAT K AR AN | (McCall, 1981; Emde, 1994) .

B 55 10 & J8 0 P22 5 208 0 Bl 22 1) ARSI AR AR 22 53 0 & 0 Bl 2 S 73 & g (1) S [
PE”, M2 KR Z RN, SRR R ZHEM R EH OB — TR IR WO 1 8 A5 . & TR0 A 13X
Flri& 72 1. %] Bronfenbrenner( 1989 )% & Jig (1) “ A 28 R85 " 1 98 B2 i A R A ol 2, BB 3hil. %
J.ERABT —BERNES (e.g., Barron, 2006) . [RIAFE, 78 3L B I 11, 207 M 17 F1 2802 B 0 AR 55 F
— AR BIS IR R, (B IR A7 HIR, Ho i, s g db 32 50, PR s e AL ik, 25 502
HF AN BF A9 B3 (Wile & Tierney, 1996; Shepard, 2000) o 3% Ff#) 22 — 5 i 2 oF 55 Ju N A9 HE T sk, 55
— AR DR AR A A O, IR R . KU, SR R AN AR A v A T, )
R E AR R, 2108 R R S R R N TEE L.

HE OB E AR W i R IR IR R 2200 8 B 0F O B 98 38 R 2 A0 WA AE AR T 1) AR
T s AR 2 > & e 4 S 1) 5 TR 2 VT 3B JRUAY (reducible, BJVAT 38 3 2] — S0 58 FLA OB R (5200 ) , i 2
H B (emergent, BB — N5 2 i A il B, 7 538 9] — SE PR B R RS 2R IR BB L IE M B
%) BRI RS R A, AR R E AT . R TE A A B AR, 2
AW F S5 R T RE B A M IR IR &z B Bk K, 12 T AT M A SRR, AR R, W EE R KRR T
T RE M B B AR 5 S e A, BEACECA AR B I o O B 2 4 kA ) 4 AR TR K TN RE ) ik B
P B S TRE R T GEAF Y B2 R 2 2 g ) 5 0o 3 2 ) o GO B2 () O ABE 7R g 3k 2] 0.7 AH ¢ R EUL
SPRTE AT R, R —F L AR T 20 50% M A5 SR A8 i . RSN REUE ) A1 50% FRZ M iR 22, HA
PP AT g FEF RO E I Z A G R O 48 BAE R % 8, 308, A T A A shaaE . F3hid
L Pk (adaptive) Fil & EAE, Joik44% . okl R .

N2 ARNAT S B G R 2R AR S, LR il o B9 2 P R (Popper, 1991) H “ #h il
=R AR S SO S . BRI IR, B EAR SR L DIRERR AT E AL, B4 B X B s
YERYVE FER AT T0000 o AH R, X o 2 37 B S5 4 (AN — V& 76 25 T VR B BILIID ) 390 47 5 e i SR A G
BIE. 9K, AR BE R AR &, £ 2 25 & i< 30 B0 A A — 8 B2 B A SRS T, 552 |, Y
A et R 2R 20 248 X FE M (Hilpert & Marchand, 2018) o {H S, F KA TR —4F, A0 B 257 114 5 0
A5 J3E I Bsf 1] FR = S FF (unfolding) 23 & A2 3748, RN TGl 42 KAVIRIL |« V& I3 | 7K 43 F B8 45 il b AR
8
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(AL, B RARAE 2 2] h P2 A 1 & Fp A AL, #ROE S S AE . DEF P TAER “FB"BRT R
DR TR Z A RS A T A AR R R B TR A
(=) ANRBAFZELEE: 7T FEREENE

W A B ARG A, B TGRS . TS 2 L, SR AT AL 2O O B N %R R
WIRLEE R HE O L LSRR R IR G, R AR ORSE L AL BhL. B4, &1
e, (R 25 5B BRI A 5 R PRI 25 T o — AL 09 6] 7 J& Cronbach(1957) BT il 190 B 27 B
P BCRG 2F 2 AH O (correlational) BiF 57 H OGO AN AR AR 15 (4 52 ), A2 458 SE S0 A 5% OG0 1 B8 748 1 X0 N A 52
Wi . ATI(Cronbach & Snow, 1977) 7 B J2 13 #1545 31X P AR AT 58 31 X (S 36 T 58 FHAZ 8 A SC M50 ) 1 5%
T, s PR A A SR DR [R] JFE R BG4 K . Cronbach [ & AY.C % B2 AR 1d BH [n) 1. {7 1957 4EFF 4R
T BT B P RO B AR SRR R G, 2282 20 4FJ5 (Cronbach, 1975) , Al 4 5058 #F X FpE &
Ho MRS =4 T “B R0 (“hall of mirrors™ ), B 24 A 1% 5538 BAE W & 3 A8 &
DI b, s ARG R T 2] ) — D m A S BEAEH, Giit2g 07 ik o8 4 i et AR AR Jo ik T < fEER
WE I Zo o BRAETRAT I “ 454 7 P A5 (structural equation modeling) . “ /3 /2 2k P #4557 (hierarch-
ical linear modeling ) filf | &2 2% ) 28 B AE H [RIAE — 2855 J€ . Cronbach 7£ 1975 4-3R 15 T i JEAC TR 2K 3
H 0 BRAF I T 2 5K AT DU B B 5 (local context) 1 3% ik 5 " (universal laws ) , ¥ & i 1% 585G 1
JECE R A G RGBT FEE Bt . RUSEINHELTEREAMRES, ERUESLESY
BRAIARES, BRAEBEFOHEFFRRZHH—KEL,

R A OCAR i 19328 2 R AR O B B AR G N 2] FAR AL B (R 2 ), B bR 45 5
F— L ELOHE YT, FHR BRI R R BT EOR AT . X RO B D HO R R S 2
FIAE S, Lo B« — e 417 B9 58 5 (Spearman, 1904), J& 0S8 )L # 1% JBAK AR FH 18 ( Attachment Theory;
Bowlby, 1979), 2IF 5 i “ #E iR i /£ ” (delay of gratification; Mischel et al., 2011), B 2| £ X L4 17 19
B 1Y A E B vs. [E 4L 2 B (growth vs. fixed mindset; Dweck, 2006) , 24 i) 1% £F ( grit; Duckworth,
2016) o XMFFAE S AR JE T Cronbach(1957) $2 2 (A DGR I o 33 BL B2 A9 K HI 7000 20 2 1 S0 4%
BNV 2 B IE N SRR, X T E OIS IO R A B . HE RS ROR R AR E A K
JEE 0] 1 5 SR AT AR 5 ) IR e A% o W S, X SO AR B 3l AT DAARSEE B, ARS8 i . Horowitz(2000) Fi
XAER B ) Ry P —AR 5 557 (single-variable stories) o FL—ZAF g o8 0] L) GIE 4 31 45 R 2 H A B
ARG, IR R WG 2] SRS, T B EIG IR AT R, Qi ah2e 4R RIK vs. B A IR . KRR 2 F bt
FERIE X A o L 38 E Y IS T B 5T A AR A — A I 0 A0 2 8 o X6 3800 ) 4% e PR A 7 A AR e
YEGE 1534, B MR LA T SR %t 22 A 1) 2 > R i 52 ) g S K, AN S A AT T i 3800 £t effect size, (Schoen-
feld, 1992) . &[> ¥ 2% 2% (Coalition for Psychology in Schools and Education, nd, 2022) fif $£4F % £ 1) &
T2 2 19 20 45 U2 X AT I A0 4

BB AR R A R R Y 2 T 3 LA ST R B RN B (context) AUAF Y, T EEIE 58 19— A4k
S BRSOk TR 2 TS 38 % 37 3% (Cronbach, 1975), T A A 7 — N R F EE ARG+
A T ER NS R R MR TUA TSI, ZER W OCHER . o, U7 Bk s I8 i i« S350
BEELZ NN, 27 2] T B, #RA pl2e Az 2 2] i 2 (constituents ) , MTAESME T3 21 #, AUUE A2 #E T
AR 22 ] o X R T AT R R R B B 1 37 I A AR 18 7K 145 (ontological commitment) , Barab 2 fi 44 b “ &
FAMKIE” (Barab, 2006) o ARG, 4G B )7, #ORFEE R D &R TRE SRR, T
B IIA B AR Y, TS S K %) 45 5T ( Gresalfi, Barab, & Sommerfeld, 2012) . 5% ¥ 55 i WF 9%, 26 H
(1) 2 PR RN A AR B A 1 B S AR AR R 2 (DL SO & R R Z R S B G R MR G P4 ), A 2
LA E — PR TR S BRI AR . B vs, BRI R T
1990 4FAR 15 BN IE M. “ 1% 55 IR " 1 M i K (Bereiter,1990; Iran-Nejad, McKeachie, & Berliner, 1990) .

Iran-Nejad et al. (1990) tAh, 2= 51 A PR SR AR B9 i AL SR ms . — Rl “ Mg 2, 71 —Fh &
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“HBMIAZ" o BiH KRR E o f S LR s i m R, 5 H R HERERE LRI RNE
Z& % &, Bereiter(1990) 32 H T IR “ 85 E &0 ” (Cronbach, 1975) B 7 &, A “ G EEF " (contextual
module) F 18 ATI (43 BT B AL, “TBEIRBIIES T A BRI ZEROCR, LA e Tfe I 2
PRAR 5 () 2 ) B 1, AT SRR R AR T E . IR AR R R G WS REJE T LA
F), A K124 2 Bl E R A 24 o) i 25 B ISR AR

FE B3 A Y 4% B 2R AT R ] ALY R, BT LA SR AALBEGE MRS, T — B — 1 RS R i
YRR BARE LA R, Bk oA A T R SR i, 24 2 =i, Xt & R BUL G E O H T
PE AR o 4% GRS 1Y I8 58, SEACHY B2 3R (AR i) &R 19 LRI JEL Y (A, — AN BILAR B ok L 74 119
) o HJE: B AR AN BB R p R e M A L, AR e U TR B R T R AL R RS
Ui EA A aT R sk, PR A A B2 A AN HAth 2 28 0 1 sh R 52 0 R A2 45 H I RETN K. 1A 2
AR ) B3R L Bl 3 7 AR A BRI B R KT A A 2 B R A SR A A (Dai, 2005; Kelso, 2000,
Sawyer, 2002) . 11 H., HLWZS 2 B A BN (R BETR E— iR A A C S KRB — 20k, Bh
BUAE A R, S OB B . XIS Y A2 ) Bh g < SR ek i R P DL )5 T e 34 ) .

MR, A (T BRI A R AT DB R REATTHGR R 3 HT. L8aF# X 2=
ARG, ME KRG — AN FZ R OKF) 4 LA 4L ZUE S (Simon, 1969) o A 824 > Fl &k e il J2: 3
B30 A AL (Kelso, 2000), BHE T HAUREZ R GKF) A /4. Diae. tean, 37
FEUR BTG B S A M 8oy A 5 1 AL, 5% 3 4R AL 2 45 AT L Ak S RORBL— B A
H SRR 1kE R (e.g., Zhang, 2012) . WIREA RAE IR MNIE S MO E R RSB ERHTE T
B o 20 AR R RS

HAn R s = R, DFoE 8t o UL — R By, 25 BL R GEAS [F))J2 IR [m) 8 1 2 3 3k 25 < 4T
B AN EORUOS B 5 AT BEAE 4 B2 IR AR A BRI B AH I JCHEER o HL A, Kirschner et al. (2006) 45 % 4
P HeE Dk GEF I 2E 2 SETIH 124 RIS 5], G558 ) AT, (8 2 S
Bl 7S A A B E (A, IR0 B fur ™ B8 ) M K, L O 2 R A BRGSO ) o i i XU H S
SIS S — A 2 UK ) B b AT %o 2 20 R 58 AN TR]) o TR, FHSEIE 32 ARG 56 RUBE (b R 1
B ) A — A AA] e AR SEE R S R vl A AE L) 9 A iU 38 (Wile & Tierney, 1996),
HZE TR NG RIS i, 15045 1, B Frip SR Z 045 5 (Tobias & Fletcher, 2009) . #EFK Y “ = B 2
FHOHAIR L, IR 2 AR G0, WA A LR RS, AT 0 A, 8CE A W A
EH, RSB EG RRGE T AR ZER LA 22 5 GEIC R vs, TREEHAR ) 1956 R, tuin, tAH
A TARICIZ B AR JE 29 B U I — R R OB IR AN R R G R 2, B il 293 20k B
H % A s 138 ) , (HIX AR SEF il DL A8 ) AR R 2 U CY 8%, R B RER B . FRIH,
XETEH T O HE R T P B = R B (BT JCHEIS™ ) i E 5% T i i .

(M) MIE(NEILF) BX EHEIE

OB AT DGR (LSS AR sk, <& 3" (i b sr i < 2= S e ig " Al rh kg ) B — B3
KHE, VRSHEMES Y. e, M AR YR E T W 2F O B f AU AT A AR
1 NS BB 4, T BN R RS 3R B AR B BRARASE  {E 57 3% (Tomlinson, 1997) o ¥ M Ay
(B ST S W 2 oy, ARMEVE F

AT R S, e —Fh ik, T8 RO PRI R | S0 ] A S S b AR 5T, IS — b A (B ] D
Ao BRI IR AU R, N EL B OB T AR B AR MRS R, S R AR A ie . e,
Terman(1925) R XM 1500 434 B R BIRY 14 2/ DAE TR I BREE A 98 . X EER AR LR E B
BT B, R R R — AN S YA R B R R AR . (RXRE A B R A BT, B Y
XS R A AE R Z ok A B R BE, A ReHERR 5262 PR X i 2 7 Y 51K (Ceci & Williams, 1997), 1
10



AR HF S HEF A PR AT A

S R R A R Tt Az Bk T — A8 i 2 B — B, D8R Z S B R A AR AN L IR
NAK 7 T 4%l 22 5 (Dai, 2016) o FFo i, ARSI A B2, AT LI 2 O 3= h iy HoR = X
L) AR J5T I 2 — A (B R, TR At 1 — R SR B N A Sy — e i AR bR A I,
Schon(1983) X R AN PG Jy “ B ARSE " $EAT THEH, IF F oK HAE#L 5 AL (AR . TR, 85, InR
D3R AR ) AT I TR R TE T DOl 25 0 %l 52 e i S BV oy, 32—l 5 e R 32 SCRRUER X S i
fHr Y S5C 1, BRI K 22RE, AR RIS 2] 7 s & 2 h Sr iy, #5= 1 T B M B0, B )
3R (1969) B “ W iZ EHE” (what ought to be) .

=, FRHH&E 2 U EE O S A8k A A0 BB

B T 2R BB A [a] B, 2E B A R 2E O B2 G 9 BORBE R . 20 T 22 w0 fL BN AR 30 AR AR
(00 B2 30 2 A T BB B, =B S — 1, HETEWIG B B, B0 O 3 55 [n) R 00 33 2 1) 32 2 n)
> NE AR 2E AR, BARA PR, U1 1896 A At BN reflex arc sl - 52 7 o0 3 27 3 XA Ik H),
(Dewey, 1896), {H A AT OG0 (Y 2 —SE L[] (.00 BRAC B ) 8, B3 20 427X H4RAR, SEE Y24 .0 21
R /D R, RIS IR RAT N S sRAE . HARAT O 32 SO0 B R 4 40 (B.F. Skinner) Bk
WF5E /I R, R 58 N B AT o o 5 B0 3 2 3 i DA R 2808 0 B 2 T D2 o0 3L 2 1 O S 40 o
20 2 60 AEARHT T A A 9 “ IA A FAA 80 ARARRESE 52 40 i) i) 32 SCREGE A ph e b2 AT R
KL THE OB R PIREE, WIRETHE LHENFREL.

20 205 R IIECE OB 2R Py R — D TR R W = U i st e, B
FRHAE . RBEMEE . AEHEARLFIER T AL, NAF LRI L ingEREsE
David Olson(2003) AU &, B 25 207 0 B A7 (1) S — BB ST T X4 1) Tl (] @URN 48 1 5 kit o 31> I W mp
figad T “ Ay BUKL 52" (Pressley & Roehrig, 2003), {HAE A Tk, Bl LA b SEib 8 F D Bi2e e 20 T —
SO ZLYNTF M A N SR AL LA dl BB a1k, S E8EE O AT L /DA R Y
FEMEAE, NPT LE R B B S 8 — A D AR R BRI A SRR IR, I8 A, BRI
ALHE R — e R 2R, W J1 KO ., ansaalk shplel [ 3 KSF, n4rds, i SES, DL K i # PR 2
] 52 M 22V B ) 7% S5 (e.g., Mega et al., 2014) o T8 J1 7K - Rzl sl [ B K G H 2N ES T
ERHE SRR S0 R ME A, J o AR SRl M R b, 55— B S ) L A0 o] FRAE HE 2L Xf
Gl LB QAT T i Xof B () B 2 B 7 A R OC R LI, BB RS T A S N AR S, WINE
TIILFENAKRENE 5. IR—BREZEFTERRBEBE, W TFHFLHFERAETERIREKR
B: RIAEBBBEMBER, TRART | R E O A S0 B S5 A 0058 2 18— EEA &
PR )~ A )

TEXFP oA rh, A AT 24 AR T O B2 PR AR R 2, 5 — D R B F Mk, 2
S FbAE L T PR ER TR 00 B SR DR SR A B )R R, ARSI R 2 ) AT 2
AT EAE o 5 A PR AR AR A5 2 T RO B O B 2R AR K s GA RIS ) A 18 (At
FE) M AR . 3k B PR A7 R A) B3 B 242 B BT A R B

(— ) kREHERERFHHE

HE AR 0= RHE BB T OB — A, AR EE A E AL . — o AL 1] W s — 2 38 2k %t
= 2] WA 2 AL %) B AR O 3 S B RIS 5 R 3 ok R R K 45 ) R ) 68 1 5 e DA TR R X A
RIZEAE o 53 —FfE A5 I ] ZE R 5%, BB A 55 N B9 2808 RN 27 >0 RH G 09 ki BL ) 5] 8 ( Gabrieli, 2016) .
HEMSRF5HF OHFIF T M Z AL . X IR X 2T FEE XA HESAE— LR X 43 22 )
JE R ELARME A | S5 50 Bl B BE Y 2T 75 UG BE R 1 TH R 4 0 TR B B A R AR, 2OE R T B 1 R 45 e
) 285 B 2 A A, W SR I R A AR R S e R, i AR A A AT A R, F SR TR
XUk, BE AR Z RS, MARHT .
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HE P LBl T A 5N RRAS o G AR TA A 2% 20 DR A 2 AL A0 B A mT DL B 4 4
T 2 RN, H B H T B (Bowers, 2016) o WU, ZE M &R E AT DL S BOA RO B2 A E
32 Fr DL AR AR 3R A 2 B 38 it o XX R il [a] John Bruer(1997) 1R 8 1 HEVT, A X ™
A 2 (R B OR K, WA A8 4R o Bruer £2 HY Y[R, AR NIA 360 &2 24 R 2 )2 I OKF) v A
%, BE )& X Fhd JR R 753 T ¢ 5028”7 (Dennett, 1987). YA RS U B Jin e 2%, ‘& HUJE 7 O BR2F Ll E A
R 2 0 FF 4, T HL A I AT R X A% 80 B A DA A A Y SR, HE TR 2 O T IR e
(Searle, 2004; B FE A 1.0 BT 8 B 3630 J5L 2 i pf L5 Clark, 1997, 2001) o & FRRAS 19 B0F #2201
2SR IO TR AT RN 2CE T BB IR BT 5, TR R X A B R 20E AT DTG K Y 25 4 1)
RER LT (G 38 55 T Ud 4 B2 B 45 VR VR An ol i B 1 ELAR D 120 3 — JE B AE B ), (HA 2 RL A X B R
“HEM LRSI E 228, 2AMKMAE T 7. (1) Mish 450 hIE 48 5012 e R, M4 -4t
27 X2 2 ) 7 L (Immordino-Yang et al., 2019); (2) MAZE 5 0 24 BLRE, X ERRAFTHEA
K& H (Gabrieli, 2016); (3) KW 0943 1.5 Br R XHE B TR &2 m, an i Beom T 52 % T ¢ &
(Sun, 2016) . SR T M LR E AR B E L, R E W ZRHEE AR 58T 0¥ IF
TCARAE, BB WA R 22220 UME N — D0 XA Z T O, NEE T H (Wilcox et al., 2021), {HJ&
AT AUEF IR 45 S M A B . o BRIt T FRATE F0 A0 B A7 MR 2 A T 22 1Y DL i, L
“ LBy i B T AE M 0 B Bl VR BT A R BE (Clark, 2001) o TR Gvz 2 M4 RN A i b
LR A T = =, SXFE 72 250 B T RE Sl N A2 24 20 R 2 LUFE 5 HAR I 380 50 8.
(Bowers, 2016) .

20 22 80 AEAR IR AR AL AR Iy K Bl LB 22 7 1 5% TV KM H ARBLF ke . AR 38— A~
Ak AR IR BRALHE % TP, REASAEUH T AR, IR AE — I Z M AU B S T 1. AR Sy
CRRZEET B RN RSB R, AN SR FRATT S BB A A K b 28 {5 S A e T LA LR 7 FRIACH R
Ao FERLAY &K 2 15 AR 2 iz F R I s > T 5 (g2 9y fig, DA EN T ae ), {5 AR A9 .00 BE R AE AR
Az B (NES), Lo H S IR AT 5100, #8 A B PE R TE SO, XF s fl 2836 2l 13 s (L anaT LA
b5 T L2 R B 4 A 1 TR s A5 R i R U A 50 ) I 0 T A8 i A Ay A R 2 B PN 2 R e R (L
BL) (Lost in translation) o RV 15, ARGk 1) 5 B 4 SR A P 28 A0 L P %) S35, W03 A AL 2E 2000, fHA
LK. WESBRMENNAR, BEEREERFEFRRE, RZHOT, BN 5L O M
PZETE BN, AR AR

AHEEZ TR, AR 25 538 8 2 T USGE R 3 B i o A SR FRATTx 2 DR 30 38 1) K i 485 4 2R A T 0F 5, FRATD
AIREHR B A 1Y FE B 5 R 2R, A0 45 M & JR AR Stk o e AR AR D R W B R E 9 N B R 3R AE
Brain A F] I (Men et al, 2014) FYAF 58 & BN, 2 PR 0 IR mv e 2 70 A G %) J9F AR & 3K, 3k T B 2 e Y
() il 380 2 R AL 5 AT R A %) KM 3 Tl L — i N TR R, AT e B R 25 AT S5 1 e A2 B AR D fig o 3X
Lo e N AL L3 S E (CEH RS 256 3 & o (B ELR S 2 P 3 i 1) st RO R 2 At
HOE 2 D5 A ST TR B 4 2R, T A R 5 R R AR A T4 OG AR (G A B IR e 35 AT RE AR Ath > 457
Mz BUEgEMB R A ), WA HIE R X BAF 20l 02, Mafh2=m 3T k32 AR 0
(insight) F1ik JF I8 W, 76 5 2637 G PR AL T Lhcs 32 0 5 3% 1) i g (n 2 DR B 3B i 9 ), #E 0 — 5 6
(43 TP AR A R il 90 DX ), B I A A R i g, T 2 e o 3 o R ) o 8 2 BE R 3
B S (AL A X e 7 i — 2, push-back) T & B9 46 S R (LA S ph 28 A= BEALH] ), ok B L
T A G FTPEAR ) R X T B o 7 B F00A0 R0 s 1, e T3P 3 114 ol A T 25 A XA 1Y) T 400 A s iz
A AT, X2 5ok AT Z AR 0F 2 4RA5 0 1, At 1% oA kg 22 30078 199 B 1 R 7K AR B I F A
RE 207 HH 6 3K ol 10 1 i R

MR GEAE I £ B, FRATT A 04 ) 2 b 2 2 0 B R 3 SR Im) 3R D v A0 ], e 8 i ) 491
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AR HF S HEF A PR AT A

EACEATNVAIIIRE | e, AKS AT FRAEHLARAE S5« T 10 A A4 235 [ gt AR Ao 28 AL o) A i) SRR AR
TX 2 (P 22 A i AR Sy TR B 5 AH 27 (phrenology ) 55 I U0 B4 45 40 32 L2 % . VTR A B PR 1
JER, MR W5l DL R Ge A iU B IR S AR SCfRF o AN AR 2R R~ i 0F 58 1 BA ( Zhw et al.,
2021) e AN -2 A B gl v U H SR AL TR0 R B ) 12 5% 19 “ M UpIm] ™, SR I T BB ROR 7 A 220K
R, F Haier(2001) H b T FE 98 20 X 27 > S SN0 T Al BEAS (], X L 0 S i OR300
PRt NS A AL o BN B B SR ST R AR A T A W

(=) REFINRFaIHkE

T X B ST A A 2 B R PR R S B Y S E . “ Researchers in the interdisciplinary field
of learning sciences, born during the 1990s, study learning as it happens in real-world situations and how to bet-
ter facilitate learning in designed environments — in school, online, in the workplace, at home, and in in-
formal environments. Learning sciences research may be guided by constructivist, social-constructivist, so-
cio-cognitive, and socio-cultural theories of learning.” (International Society of the Learning Sciences, or ISLS)

FI PR XA E A LT 3N ST SR A T O B4 B, IR
.5 (authentic) 1 58 T 9 A Y27 > FLEL4E (LS BE . ELSEM A . BLSEm) 4K, LA Rt 2 5 gl fn 3=
PRIV ), XA 0 B DR A7 LS 858 vh 2 o) i 5 s PR RN SR 2 s LU RN 35, A% G20 B2 2 29 S 00 35 30
By o, WA EATIEE BCE B, ORISR R, BAT 9250 8 S 1 py T (It 5e ol mng 2
2] B ER R, X e By T R AR A IR AL, AR Z A A TR RIS o 5 T, S I Bl WA b
BT RY BB T A ) GX B B AR AR BUE ), MR O B AL g B o] B R S0
PRISJE WO 9K 572« JT & 2 R 19 (descriptive ), Ji5 2 42 B E P 1 (prescriptive ) , B 27 2 B2z 1) 25 B 72 B
I A, Forp A R 2 2] R B (1 RE B (19 3 1 (Damsa et al., 2010; Jasien & Gresalfi, 2021) . % =, &
W57k b, SEGR AR R B W E LA R, 27 I B W5 R T BEHF 587 (design-based re-
search) (A5 AR “ BETF L") 5 X J&—FP B B (formative ) ffF 5% J7 i, BF9E &6 H © 10 RIS Tk B 4%
AN SRR B e AR, WSS LA, IR AR A R B R BB G | R B ) ORI 1 29
41 (Barab & Squire, 2004; Dai, 2012; Sandoval, 2014) . Wk & Ui, 5 I BHAFE R A £ G 4E
Cronbach( 1957, 1975) T iE Y “ &3 AL AL, A& Robert Gagnéf) “ Z{ 24 0> P2 (Gagné & Dick, 1983), i
SR A A 2] S A AR ] iR < R SO DA KA 2 2] PR AR R R A T R, BV R SR Y iR R
HRHEITE T AREIWATEGCGAR, RE. sHPl) SR EA (I RE, RE, 8%, &R).
HAERXADE X L, A B B 058 A 408 A C R OF 2 5 Al A 21577 (diSessa &
Cobb, 2004) .

I1E 4N Tran-Nejad et al.(1990) # H i W Bl S (20 Al 55 225 240 ), B0 0 B 27 A9 R AR SRS 2
AT T B, A R RN E | SEE MG T RS, AR R G R M BT RL . BRI AE DT R iR
FOETRAARRIM AR, HIEUABIEE ., FRACHE AR A AR A& R E AR V399 40 R 5 T
(£ 1):

*1 HHOEFNFINFRARBEHAE

PR EATEH HENEF FAMF
RN 53] # W A ek & KR FAH ML XN A5G fa g
F 3]t AN F A FABEA R oy R M 53 3] SR E R R RO
%3 Al F 3] LA T H TR AGFHFHRZR, BXNEAE
R 03R4 BOR T iy A S AR HRBEMBRTHERS S
L A E R RT RGO E S BT aiR AR & e F A0 £ K [F B 3)
5 3] A R AR A By A AP Fe 3 ALK F 3 R E R Ak
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HFARMKIE 7 ie A (B i B 22 5, 7Rt 2% 20 248, 2B Aol P, e 58 F LM
2 CYIERDT R O B B TR B AR A AE L (B AR Corno Al Anderman 2015 4F 32 45 19 55 — it
CF M DX B A S W R BB 3L ) o RN ARG INRA 25 5 g o, Lt w2 4Rk (B A A A i 2 )
PHVE LA a1 A R (H T VR B B KA, Ar B AR AR IR AT i < AR i vs. S IR O
B Z 4. HE O IE S 0 B A ) E AL G, K E G RN ) BB A7 S 56 nl AR I 5T, A Bt 2B R 5K
o (H SR 75 ) WF 5% R0 9256 0F 5% 10 38 A& UE 3 (convergent evidence ) , 1M 4 2 AH G 1 Ak 56 R AR 6 &R
(BUEE) o AR IR AZHE 0 S5 o T 22 2T B2 10 5 i1 R X N2 2 2] 1) B S A B 28
WA =R, Bl it 5 2 @ I BRI ZH T e, AW ow s R e R
A Tl AR AN Hr 7 (diSessa & Cobb, 2004) o Xf T2 B0 5, B A A3 B (6 1 F 525 2] 3 e #f 2 %
RIS . MGG IR R LA, 27 B O RS I B iR R I B i AR . O
FRAF RN A S BRI VE IEAE T X Fh oy ki 22 7, i AR e (WL 3% 17), ei1elE 7w
PRI R IESE . X WREE AR F MBE O IR e 7S 0y P, A 5k it 2 50 56 1 fh %
4, MAE OBz B2z 1 Z R R 7 18 “ 87 TR

(=) IHELEBFERF AL R BN EIRNZENITFN

XL, RS AT )2 T AR AR AR 0 S — o S e e A 7E CRr U B 5 e A 3=
SORS O AR UL, N EHEE AR EHANE L Z M EA 3% (“Man is an animal suspended in webs of
significance he himself has spun”) o X A4 JLIZ & X 55—, N SCah Wy, 5Eia B s i £ 50 ok 3145 ¢
THEFRT A A B S, XA Uk, R R F S AE A R B S R R 0 (R R
Ja Gk, BT LB B s I 0 U 2 R R L), R A IR T R e T WA A3 A O ik G D B4R B
KILE R CRZ BT 5, L UK (significance) &l i A7 5 0 HJE 18 5 A% A1), Fe Tl ad 22 >
XEMS (BH2Ery, NSCH . 2R B 3R15 F TR IF I 7 X Gt 5t DA S, BOF MR # W AT 5 R AE
(Conningham, 1992), Jt H 218 5 24E, L un sy “ P 58 =, AR SUBGEMKEE T 0K 8] 1) 70 E4EFE 1)
CBP = SO B EARMME), Bt UIA A2 iR 2 A B2 550U, R =5 = b SR = A an S 4548, B
FATET A 5L, ToiR il i HF R B 3, AR S AT S A S iE TR A Y, AR BRTE R )
HAR”, 0 H, FATA PTRERIRATH S g 2 757

FHFAA B BARGTHE IS, 208 O B A7 2 38 i 5 Ak 3 B 45 A0 A% B8 1) 722 s A DS PE g U 2 L2 W, 3
AN CHHIAE Z 7 AT DL s Ak . 5 AR IR, 2 S Bl A R TR AR R A A7 4
() L S22 ) Sy Rl A v o B P o AR S RN 34, FF A5 ALEDIE” (conjecture mapping ) #E 44 7T 1711
27 3] & e PSR (Sandoval, 2014; Barab & Squire, 2004; Brown, 1994; Zhang, 2012; Scardamalia & Bereit-
er, 2006) . ZH O FLAE A fE AL A IE 8 T 02— B EL AR BE (RIRE J50) i R DGR IR &R T BT HBF
87 IR R IS B AL B — S T] B AR AT, DL e AT s B9 NS 2T BT R A s A
¥

158 030 U B2 (0 43 A T B A o AR X 7 5, 2598 B 48, 2924 > B9 R 55 (context) Bk
M, BT AZS 5y SIS, S53CE SCBB (Pl iz AR TR ) . BEEE LAY, Fe e T MRS R
B AR B, BT DLE A A AH S 2 T SRS 1Y, AR i S AR R B AR G R, T
A ANFATE AR 5 B S ASE S (T AR UL ANB T7), Xl B 25 5 Kk Kx 22 S 5 5 (situ-
ations ) 175 5 (contexts) B RBURME? . AL G RALHIFOAR L, “ Bt o0 BA BEL90pE | S8k . TR |
ELORE A AR (L FE AR R ) B PE 3 o (2, 8 TR A 2= S B2 i I e B B 0 ()8,
FeAnAE X ARG . R B S 5 R S5 ) B h, Gl #5258 3 00 “ I 0L 2 A8 < 153t
WAL g, S M dn i J L AN ATk o AR BN A8 R G R4 BRI W RN B AL IR
2, WL B (UM 5 AT B AR S 2 ), WP AN 31 28 (AR 22 53 1T DA 2O AN TR 7 ), i el B a2, 3k S
14



AR HF S HEF A PR AT A

S AR T A R ) B A 0 G 38 385 2 0 1) 2= R A B8 AN ], G R G 2 428 ol 3 A I ke B 05 v A AR 22 AN 1 o TR
2T RERC B aET . TERARAE ST, HE AR RGEVEAR DG, AR BELAR G, 8 i 48 TR e ok fig
LA, A M5 TR RS 43 BT 1 R A5 BE (trustworthiness ) 2R 2248, (H AT 4 2 “ WIS A0 5L, ]
SR BRTEE, XTI SE B BR R (Kelly, 2012) o 3302 1l 2 B9 ™ 4% BV vs. A 5EME (rigor vs. relevance) [
190 AU (), — 71T, 508 4 R AR BRPE S Ab 3 B U2 W AT gk 2 T HL s {H 5 — 7 T, S8 2R
I T HE W EE I SR S 2 G R bR, N O B . BRI 0 5 AR HeAT, XTI E Pk K
EE KRR

AR FRAE B 2T Bl 2E 0 2 3T T A B R U 7 OC R B SO Bl LR B, AR S B
AR LCF T X ) e i S B R A 0 S RO B R L, DR R RN R i 4 5 3 o) B AR BLAR AL
i . B RS T RS SRR, (H 20 T N AR T TR o 2 — A 1 1, E T RO IA
h A 2ERRA R IR, M — RS E AR A IR T X B2 09 5 — IR T iR R i A5 . P LAUE, S v
e )RS T R, T DL 2 . (BRMBE OEEAREEMERLHEIMMERE, B
MUSBFHE LEEN—NEBEES, MHXABREE LEZHN—NBEAHIAL, 1Y FFHE
FR2AIS JLEE “ 22 2 4 A7 (Learning engagement) B}, & BLA 518 5% 1) — 200, o an— 244 2 L b 2 8
A7, 5 A R LR I (trait-like ) B9 5% 57 (Robert Bangert-Drowns, FA AN ZZ I ), X 3% 5 o, Fe A A0 B
R R AT ALY, M2 T B 0B SRS .

MR, R RS TE—E BT LB R 22 B IR AR R — A I EEA N S s
I (Gresalfietal.,, 2012) . HEF LIS — LR AR AT REME, X2 ZE OB .0 XK Y)
AR 22 A 5 1 B — A ANl 3d ok 2% 2 5 B N — A58 35 i AU o 58 35 i AN FE .
I, #E O RS E R A NS . RATEM R Z R, 3824 ZiE, (5
FATAL R IZ A 5T TR W JE (Ted Kaczynski) X 802 KA N TTE R R E Y LB Z R R AR
TS BT o XHL, FRATAT DA 208 O B R0 2 2 Bk 2 i) I BT s SR AN [

M. s EFEMBE LEF: BE I RIEEFHE

Disa b, BE LA G RKINAEEAVIE SPMEE A rh R, AR FELSHEARE XK, 8RS
Ja Rz (e.g., #t g5 R A FCHY 4B ; Tomlinson, 1997; Lagemann, 2000) o [F] I, 7E2# 81 H 4% 731k F1 8
At FE T, WERHE DA 2= R OB, WA A IR EN, SR SR e A T2, ¢
THF OB 58 va ) F 2p B R 2 3 3 0 FH M, Stokes(1997) #2881 WF 5% 454807 B 432 o 4% BR X A5
2K, HEF O IZET B %R (Pasteur’ s Quadrant), BV 41 [7] 5095 2% — RE IR 2 v T 58 &
FERMAE 5T, Stokes FRZ Rt N FH AN B & A9 (use-inspired research) ; B it FF | HH # W 5E W )E
T X ZE 5T (Shavelson & Towne, 2002) . VEARLEI—H 70, #BH O YR T LEHOR L, 46 a1k
FEMG 0, Bl T EMREERE S LRE N, B X2 ih 2R R 4 (8 28 4 F B 83 M (Schén,
1983) . B R, Fe bt T LA E
(—) BEHELEFHNEM
B\, P NNAEE LI ARKRE T O, FEMHE: (DEE LM ITA SR NZ A O
AT A AR 115 B 28 B0 0 9 S RF; (2) 2R H g R B A A Jeast 2 S B, i SR 1 280 0
TP A S B 25 (3) BE M ERZ B MRS — D A0S A RTB B, 208 OB A AT HE
— OB PR B E R (4) BOE O 2E MRS AR R (U RN S AL . 2 b T A L ) A A
SRR FOH 2% . AFE 5T (Simon, 1969) (TG E, HELHEEARE—BET “HRHEE O
HEFHAYNT LN, MEEHT FE D@ — 75 IR 5 SO0 OB R (5% I A,
B o FH— A2, S50 TR W 2 AW 2 — A, 724 B B2, (H S BRI 5 T
FRE 2 B BUERER XA L A AL AL D)6, WH e BRI e . T DAEES TR o B4t
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ST R EaE . WA, ENE A A SN CR) TR

WE — A MBS 7 0, (H S B0 0 v B A7 B0 B2 K HS I 09 AR -+ E Sl 24, BRI (A5 28
W oE I B HE AR TS0k SR S0k (Bruner, 1996) , 28 BN AMAFI SCAL 2 0] O SEFP 12 . %
B WEZ NFEARMER 2, & T 0 AP0 AR 5 18 7R Be 1 s W 32 71 e 4 2 ) s, BT i i
VLA G BE 1) o Eedn, JC T2 Bhl, MR T LIA B oK 0 &, o4l . A3 Bk
B, AFERRE SR T2 BIEIR L, AR L s B & A, BRI, 28 W SR sc i
Pl IE R (RGP SR O 32w DU b 72 AR ) o (B58 4B 8 AN By BV IR0 0 280 (hn
T ) R SRM, ERRA TR BB, NTATEREERE ., Bl an
TE, 38D F 2 SC AR RN RN 2 S, H R 5 S X B Sk B AR, A2 NS0 AR 0 B, AR N AR
Ktk LRFREDCE T 207 O B 0 B (U {8 B ) ) RN 28 56 S5 0E 1) R 5P (Shulman, 1987) o A5
B b, HE O MEJER Y — M, FELE—EMG ERER SRR, MENTEEARENE
(9 J5 ], — ELTE AR X 45 1H I (Bruner, 1996) o Qfa] S ARk 2 v AT SCHE, J2 38 A A SCRE AR SR TR A
PR ) R L L 38 R SRR | 2221 R2E) .

(Z) HEHELEZMZL XY

HOH OB R LA 0 2 S R SO . LA HE OIS LR T i H O & ]
DIERAR Y, (X AR DMR I o 22 ot S il Tl k=9, nl e — RiB B s 8, HEF O
WA SR, MHERAXFENEREASRBACH ST P WET AL R, U Collins
Halverson(2009) Tiill, 7687 B H AR S5 4F T, IR 22 AL 14 - DAANAR A ol 1y 27 2T B AR EDRE SR i o 2% 9 1)
FEEIE AR AR PR B PR o XA R BEIRATAT UA GO BRI, A DI EE, 75249451
BT, SERAKIR R AR A 2= S R 1Y B A S ] (RAR AN ME — ), FRATT I 12 38 1 55 200 i) S B A
M, BB LIk E 2 bog ), & b RREE, & bR, SO AT DL — e AR 2 o DR, B
AR A S350, BE DHERE I B S AN E 2 2Rz w2 2 MR At 2 sofk)s
PR, 27 20 NG B . (RN, AN E R IR AE, XA AR UL, FI B S K & WA, A
] 3k G 5 B T AR AN AR, 3X 2D H7JE (Polanyi, 1958) #2 H 1Y “ > A H1HH (personal knowledge) F#%
oW (2 PR 38 L 32 Y R AR B V5, Dai & Sternberg, 2021), N AHIHR R G T B M AR RS, 540 A\ 528
MANAEEBFEAALS G . XEEE OB LY),

(=) BEFHELEFNRAEZHE

HOF O e B A BB T 15 (Dai & Sternberg, 2021) . FFifl “WBE” St 227> . & ERY Al R
PR AN BT BEA N 2 A SR 13 3k 55 SC B RN X SR, 1850 09 R BB s A © B — 78 Sl
EA RN, MABPIEEE &, ARG A BUE — K, U ReE US55 e BB —Fh D g
KZ, Bl RE. Wi B T4 B A9 % S i A1 B E (inaptitude; Snow,1992; Bredo, 2016) . A
2 W REA G 22 7 . MAMZESR . AR KRB REA IR A AW 6E, 300 A Hil 29 5 14 F bR
o X H, Bris SESE T A] BB (Simon, 1969) Y S ATI BRI —Fp 1 (interface) 1511, 3B A{ 1A
AT, R (Terman) B “PL 4177, M2 ik /R SRR B “ #4177, BER NEE, XWEHF
ZRFEN AT . WIS ANERE, RE T AN ERABBHEMBE AL, XY R AW ik
KB MRSV A 1, AR e L E R ERAR” AR s i i 08 2 — 20

HEOHEDRE R E M AR HE R B RS T H A, 763X 5, S A 3R s
T M 1Y L

A AR E IR AT AL BANAANRRERERI LT — 300 1ER AR, ML 8 E 3 F R
T AAE G by — 2R AR Ak B T R etk 432 #8” (Bruner, 1979, % 116 W) o

AR B YN TE X UK AL K BARIE T o 48R, SEX — H R — e K R . FIEE OB
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B RIS = AR R B REW AR . W FE MR 2 W2 CTE A Rk, SR X e
P T RAERIRE ST, A 26 5sons )L L 30 HAT CRE A, T T 1) ) PR 22 5 LR, oA R 2
B APFIEIN, WA w2 A BUNUB AL RO o i ) Bh e O TE A RO (|, Blas Dl 30, 4
S5, FRHECE R AR L S WA AT A AR, R FOE TGO (R ) | v e | L Ry B
fift QIR ) IN . — D ATRIEE OB E RS R RS, R T 3 AR NI RE
NS R 5 X P R A SC 0B R M A 2 i o BGRB8 3 T O T R Y
AR 21 AR E RE R R H A R R T IR BTk OB A (W (Dai,
2012) o BN R G I 15, A R, AN BEI I BN . T, WA TR L B A
PO, ST BRIEBTE: Q0] 7 3 B4 10y K B X A RE | 00, #h 2847 5C) , i e i3 v 1Y
PP T BONEOR, il $2 BE SR MBE IR . AR A BT A5, BE TR BAR . i T s S8 2
ZEALE, BE TR WA TE, B ABCE WA 2208 T R i . BOR WA 7 p JL B K i i
A7 ) b OCHEAE o S BCE VAL (I, “lh SO ) AR IR ) 22 A ) 527 Ik, 08 DIt
KL = i R A T H, X TREME AR AEEH M THEF AN E N . BT IS
T A ORI HE I (AR F & MR I, BEA R EIERS T MEAK. AT
S RIS EE HAR, BE OHERn — AR R BRR ST, K8 B R Sl g s A B
AR, MESZI A FRAB I AR ASCRNE TIX 7 H 155 )

S A 6 BN, AT 3 A, NRITERE, 2O H Y, SCHEY AT, R T AR A R A 2T, 1A
35, HR VT, HOE VRN, AR, T LA U SR B A B Y R R S B
BHAY “PAIER" FIE A5

(M) HEHBLEFHNZLOATRESHMER SUBRHRZE

HE DA AR, A H ORI RTT | ARSI | MRS R R AT L8, (3] EE FIAR 540
SR E L, BT VB R Ze— [ TER L& L Zi5 222 RMIT T b R AN B A 30T i 2R . RRTngTie
HHEOHYE 6 MUY L . T ULIRYJE, A7 LEGUS LL A0 W A=, X T3 D AR AR 2 b
AR R, X L BERS R EE DB 2 s FEE LR, RO R HCE O B SR, T
24 DX B ST it 9 R ) AR S

% Rl

HE DB

o R

1 HHEOEFNZOXYT (FIE5XR) 56 REXAEHMNRZE

O, BB OHEYMBETENLERET: FEREAESHEN LR ZAENNEES . BEX
AMEFFE L3 1Y B R — B BRI (Dewey, 1916; Whitehead, 1929) . HE T F A EAZARN, HESESE
e THHE WS A&, RE2ZF AW, b, RAGFFENEA - S A AmRE -
“ARTITVSIE " LSRN CAR M A 06 B Tolk ikt A &= A ARHE B E . B E . NagHk
BRAE N T BERHRHCH 19 B AR IR 2 BONRE37 R ad b M s i A e B 2, B A TR BB S — 1
NIAT A 2 R B 22 TAENLS:, TRl SO LB 0 TAENL S, Xt R BB AL THF O
EEE S, B2, R E ST (BN ATRETE AR B T MU . E OB
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SEFNEE B R H W

MR RBEEARM T HFTOEO Y], BEA S LENIRINTA R, KRB 25 E O
A58 P I o RIS S8 ¢ R R B AE LY SR A N [ I AL AE SR | o AKCE NS S T R SR R A AL
HAER, RN B (] A 2R AR AR A 5 i B 0 A K A o SRR DI R AT LU B 2R, ] LK 4K
BT ETI EECEAE . XA B, MR DI RRIRASTE A R 2 ROKE AR, sl | s 3
REIFRE AL SML | SRS e RE B R (Cairns et al., 1996, p. 1), “ K", s B S, Y
S A IR AN SR I . FRATT AT ARG — & AR B EE  u S P RRE . 5 —, PG4 ke 3
2E O R R IR MR R, A Rk AR B (BRI 25) 19 520 8 2% . 8)) ( Bronfenbrenner & Ceci,
1994; Gottlieb, 1998) FIr 7 A ) & J 2 REAE ORI | B . BARRR g fF) o 28 =, TR O B i 2 L
AL AN, BB IEE AR AR S AR & R | AR & R R R, IR IR RN SR b SO
A BT 5 (Lerner, 2004) ; 208 BN & ERHE RN A Z Lo 4 =, TE0r 5 b, AR T & OB 1)
WA IR I, A BB 0 A e i 19 N SR B2 7K 1 58 BAE FH 43 A, TTAS J2 17 B i 004> N PR 88 28 K e R AR
AT PR (partitioning) i J5, AL, & JREl 242 H 58 5 049 AAE R 431 B A5 (person-centered ) T /S J2& 2% &
R 53 1 H.43% (variable-centered ) (Magnusson, 2001) . &2, & JRBL22 A HE O B4R T & JRHESL, 5
FNEF K R B AT RE T FIFR B2, 48 B O B2 481 T e

FCOE DR, YRR AT R ) FUR SR B A R A, st AL s e pLd] L A
2FD PR RREE, BT LU A2 3R] 1) (species-specific traits) , t 1] DL 2~ A& 22 53 1% (within-species vari-
ations) o FRATTTF BN 24 2L 55 HEAT VR BE A0 #T, S BEIS 3L A R R A A 3R IR IR S el . 7EX 7 T, HF
2R 5T RN A 2R 2 T S [R]85 Ty, T IR AR A 5 %o T S B S A OGBS L
AHE LB . IR A YRR T B S T R B IR, 22 SRR 2 E O B AR T 4
ey > FR e AT BETE . R OB AR A2z 2 Bl B SE AR T, 27 2T BE 225G 2 21 3 i) 4R A5 % B
T UL, ZRAS 8T 52 2 i B0 7 2 (Gee, 2007), X227 D B2 S HE OB L FE SR . H MK
R A B, R 2T R O R R AL A B A2 . 2B D2 52 2Bl 0 22 R 78 T 3 1 M
IS5, T 05 2 o) AR (2 20 ) W S0, W, — 5 T, B AR A BR AR 42 1)
SEANEY, I — 5 T, (R A TRAR AN [R] (04 2800 2 A [R] 2 88 3 A~ A B X6 R AN TE S BL . (HE O 2R
S S B B AR BERAR RS A . B KK Peter Salovey 7E— RS HiUpL 158 A= 2 fik
AR A 2B R R R 45 A 2 R B (drawing circles) , X AN B P T — AN AR R 525 [ F08k bee 5 75, X6t
FOT RN B G (Salovey W22, 55— AR AR SCHY 2, — > NG5 BT EFE, B8 il
BRI, OB AR —AED, XA, B IRREE OHEFENMAM . S, =B A A
OB R RIEE O, AR SR, @

FRE, #E CHE S EEEARMCE, WA NE T B EF ARG DA SRR R DA, dEm
AR 2 S NV B AL . Ll A A 1 380 B R v i B Bl PR 2 1G58 22 A 19 S0 A (White & Frederick-
son, 2005) . i il R AN AAE Y 4% A (Gresalfi et al., 2012), T EAE 2% 2 J7 3K, H9 55 27 > SLRE, 425
o) BRI, AR AER) . EXDE L L, “WITHRTEAS THE LHEEAE
AR AN R IE B IE” (Chang, 2015) W ZCE HR G A0 ATL X — “ S i — 14
F, 1N T RERS UL L % Be) 332 PR (Sinclair et al., 2021) W2 55 R LAY 20H $E ARIR R, M g AR Le I 0
ST RN ¢ RRAE T IR L TR . BE BRI N T A RGO BRI R (1% 2% 2] BB A 1Y W]
aetE

() EFEXHBLEEZERIANRE. FER

Toi Rt AT R F L AR R RIS, IS N4 12 2 B, #RIA R I SE N B AR T 5 IR R
17 8l 19 5 — V£ (primacy of human action) , [ A 42 DA B AS J5 178 I 4 S B I 8 T R o AR SC— FF IR ik
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HE LI TIA R, FXAME A K KL, 2 RIFHAAE R — D IFF ORI fE 3hiE )i (open and adapt-
ive) I F2 R 5 PR 85 19 8l 245 B BhAE R o3BT 5T, X FIHE TS “ I Mid #2” (proximal processes) ( Bronfenbren-
ner & Ceci, 1994), “2%>J 4 A" (Bangert-Drowns & Pyke, 2001), “2%>] 4= %7 (Barron, 2006 ) 1f b % £ 5k 45
. AWM ETE NS - MMER TAE . ZECE Z@EIELMEN R, AR
P, JOIAFI R DL, (E A B B A, T2 H R R R 1 L4 A2 4 J7 X (modus op-
erandi), TMAS H & 2F — SRS R =F 32 A9 11 5 (Gee, 2007) o FRWHE 24 S Bl X B89 . im0y . B
S BN ALE 2 B9 FE 0 (e.g., Barab & Squire, 2004) o 38 H & M A BYOF K R A RE, B HE AL~ ) 5 fEy ]
FRARAS SEROCHT A, 2% 2T 7E o B R i T EL R X, OB 2= ) ) B L (Tearning is perspectival,
instrumental, and reflective) ( Dai, 2012) .

XL, R 3 SC T AR R B A R FARPE . R PE L R AR T 3 S e A AR S A
YAt 23 ) W 203X — X A IR . QSR IR IR AR, TR A 4 23 B U R DR RN A IR AL, AT
O PR P 1 R R Je e 18 1Y oK 1k i G A ] 0 B2 AL T — T 247, RER A 238, T Lk
EASHER) . MR AEMER", RATSHNFE BOZ X T 3 0 A 7E (AR N TRIRE 32 A= P il
24) , BT R BE A N S Sl N, BB A N B SR A R B R R 1Y, R B AR T 1Y, LI e Y
fife ) 27 AN AR PR AIE I & B A WP BE 5 E A BE (habitats) P AE AR AN AOAT RadE N2 £ 8l BTRERY, A%
& — AT R85, B L — A st b F B ROR#f e s i TINFIRE 1, A7 Ml 6e 71, AAT R
R T BERE RN H O R 0y B FRAR N, SO R T IR Dy AR R AR AR TR R AN e 452 ) ARy 1) (CRIR E
HAM AR . BABRANBEETRERRE, RIOILDIZESHGT RER”, TR ER BRI ERLEBRIELH
BB, M IAN TS, TR MRR ., EAER &R KRR S X R Brik 8 X fh B
AHREARZ Y AEEHL, RN “BFZE” M “E RS NRE, B2 LR BT RN®RE,

ZEANG -, NP BEBEAN AN I T M )kt 35 A L 01, 17 LR % B I H Aw, FRRGEE N, YRR AT R AT
HE. — A4S T AR S A S IR R, 31 35 % 328 B 1A 30 L 25 A4 an o] 5L )
AT RRT SO AR R R BRI H AR, R — R R, R UK TR, 7 R A
Bl a AR, BIRT A SR A Y, I8 A A, W SR FRATT e A A T RN 8 2 3 1 Y A=
SR, A 2 9 353 1 B PR 55 PR 3R B A 3 AT o Bl R B AR I, I A S N 2 A 1 o i A Ry O 1
o R A A FRAS [F] B 2z B 250 5 1 S B ve SRS LU T O B R e X, o e se
e RZG AT B B I A AL JF 2 B AR e M BT AN R EHRE X EBW WA RZE
MTTATREIESE, T A RAESC SR, “ YO e M g (1 UL Dai, 2012), 7E2= 2 s s, “UELh”
BRSSO FATTAS AT BEAF i — A~ “ S LI 8E " 3R )7 “ shpLst = 5 " IF PR S8 90 25
(A 250 R RIS 5 1 HL N 42252 25 W A/ P 00 2o R R 4 8 9 (UR S IR A5 I 25 W i i v ), i 208 19 T 98 (treat-
ment ) 7K 78 & R [A) A4« BRI /0N E LT X A 2B B N R i A1 A= Ak FR AR RE R . S22 “ IR —
KBEAMNWE P, BT AT T BRI — LW om 55T, — 22T A B 1 g ”
BT BT, (HENRE R A A A EARPE R B . AR IR W AF R BERE ™ (R A7 ZE R UE D N B AT
R AP SALE N (Deci & Ryan, 1985), B AFERRIAY 500 T A AR AT LA “BATHEAT R H 2
ZREASSRER . AN, BE A ENE 4 B (emergence) 25, HAHFTRFHES, BEAR T
PE. TR SRR

M2 R Z R A S ST R  F AR )R BBl ) R S B SRR Z U, AnAS AR 22 5 L Bl LD
() i BEAE 27 S IE BE h AR AT REAA 4%, T HAE— ARG o] DL AR RS o anTE 22 A= 0y« Sk i KU vh
HF R 1% JEL S T RS R ORG A AL TR R AR TR 1 e 2 EERRAE (Zhang, 2012), 3% A4S R H R AR K
PR, HEEX NSRS, MEZEF A, ME 0 AR E AL St AL %4
#alr] . Hean, 7824 > fi i SC (Raven” s Progressive Matrices ) B 438 7] 8 1 (Haier, 2001) , /M 22 55 AN Y
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FI Ry 2 S R 25 5, 1 Ho o ) s B0 45 A0 K A %) 8T R AT A SR B, ' SRR A IR
1" (the neural efficiency hypothesis) . X Fi it 2B} 22 19 “ 38 5 i B2 A RUP o FEIX S od B P F o8 8
W B OSBRI E, I BRI SR BUE ) 01 T AR 3R G MIEE . # T i i e A i

T 5E

TEASCH, AT T 80F DA S LA PR BT 7E, JF il B 48 i — 20 I NS 1 B8 A2 . AT EH
DR AU, DG 3, WBR T IA A RS, DR A H—Tw 7 e Re . (HIRAR(E, SCh g
(14 T 8 EL AT 3 3k P, FOBT O E OB Haa I . VR IR AR R, BE O SR A,
BRE R 2R R R R A, BRI AT &3 A B ARRF (CEY)22) Ju ik, WL fa) & 3 4]
SHE N SCRF T W, S, XX S [n) B i — 20 RS A R TR O EE AR R A . X S R
P T B, PEOBFEOHERERETEE, BEAE R RS, BE R ER, XA~
") & BA 25 vh [ e R SR . TR S RS SCRT FRAR 1 21— A AR A [n] 8, s A ] @R 58 B R OB A 25 T
—H 2,

AT D 2E AL Y], 3 & — AT A T i SR 220 i n) R e, S5 AL
BOB2E KDL 22 37 U A S, LA 220k it ” (academic achievement) i IH 75, 1R /D [0] 242 2] S~ T A4,
TP T2 A T 1B (] B 2 3k 6 A A1 2 ], METE SR 1L Z I ACEETF 0 7 FRIGA IR FFHH O B4 1 5 K
VI B R T I (T LR & 22 S AR R X E O B2 R 2 ) o #EK 8 b, FREREFE A
A F S (W SCEEFF LG ), RAT AT EA XY AEWMHEAR L RAEEAT S
w7 AR ) — R o AR AR DR, 5 e H TR Al B AN TR) A (22 /0 B R T AR AR JCIE 19 R
) MR AT BB BIOHE, ZARBE BB R, 2O LR, A TEAR ), H 2 A AR (2%
AR RE) T AE RE AR WM O F R A o BOR BRSO B A s AR L, R BRI E R AL
C— 1) FEAL . MR EE T B 22 R Lagemann(1989) U, “HURIBUNIAS BRI SBACTE M T, AR T,
PR|E AT IS 20 22 A9 2E 7 (Lagemann, 2000, p. 185) . IS anutl, A [ 4naf 2

HH B — S sofb i #2, (H8E A S UIAS 2 B At 2 T H 2 S Rl B Aw, i
AR A AT B R A AR A SR O S Y, 5B MIEEIR R A C AL ERER A O A
At o R 7E CA AR I ) LU “ N AR AR — 3 — D N WIRAT, Ih Z A2 2R 3, I 2 5 fi
K" . BB OHAE AR T X IRAT, I X IR TR .

M 353 «

A SCAAE K DA 5 30 A8 AR U R 2 0 0 B 3R B 4 1) 2R 2045 S5 U 28 DT 1) R Bt G DL, o B2
FA IR 27 B 1 T 28 452 A D 24 [ e i R A0t 1 5 o L, R 35 [ W] ook @A A e MFRAE T 6 F
HESCIRASCIR o X B —IF 80l . S il B XA SCoifa$e b TR A Wby B 0L, i T Rk T
1B, TEILRRR B . SO B A R, JB T F IR, YGDHETESS 2.

(# A= TAE 1 44 . ydai@albany.edu)
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The Crisis of Educational Psychology: Its Challenge and Positioning

David Yun Dai
(State University of New York — Albany, New York 12222, USA)

Abstract: Educational psychology as a branch of psychology has a history of more than one hundred years.
However, it is still very young as an independent discipline. Internally, it lacks central concerns of its own, a coher-
ent conceptual system, and a distinct methodology. Externally, it faces new challenges brought up by the increasing
division of disciplines. In the context of the 21* century, it is increasingly difficult to view educational psychology as
a sub-discipline of psychology and ignore its nature as “design science” and “human science”. Repositioning educa-
tional psychology entails distinguishing itself from other psychological sciences by establishing distinct central con-
cerns, especially by re-examining its epistemology and methodology. The traditional logic of mechanical reduction-
ism has to be replaced by an organismic logic of emergence that is based on the plasticity, openness, choice, and
growth of human beings. At the same time, educational psychology has to draw inspiration from “design science” in
its exploration of possibilities and optimality of learning and growth, while psychological and behavioral evidence
provides the viability and constraints for such practices.

Keywords: educational psychology; natural science vs. design science; reductionism vs. emergentism; aims of

education; developmental diversity
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